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ABSTRACT 
 
Dhanu Rahmat. 2017. “A Descriptive Study of Vocabulary Mastery at the 
Eighth Grade of Mental Retardation Students of SMPLB YKAB Boyolali in 
the Academic Year 2015/2016”.Thesis. English Education Department, Islamic 
Education and Teacher Training Faculty, The State Islamic Institute of Surakarta. 
 
Advisor :Fitriyah Nurul Hidayati, M.Pd 
Keywords :Teaching, Vocabulary, Descriptive study, Mental Retardation, 
 
The objectives of this research are (1) To describe the teaching strategy 
used by English teacher in teaching vocabulary at the Eighth grade of mental 
retardation students of SMPLBYKABBoyolali in the academic year 2015/2016. 
(2) To describe the problem in the teaching Vocabulary Mastery at the Eighth 
grade of mental retardation students of SMPLBYKABBoyolali in the academic 
year 2015/2016. 
This research was conducted on February, 26
th
 2016 until May 4
th
, 2016for 
the eighth grade of Mental Retardation Students at SMPLB YKAB Boyolali in the 
Academic Year 2015/2016. The design of the research was descriptive qualitative 
research. The subjects of this research were the students of 8C1 classconsisted 
offormediumMental Retardation class consisted of 6 studentsand one English 
teacher. The researcher chose Mental Retardation class of 8C1because based on 
the interview with the English teacher, this class has good knowledge and more 
active than other class.The data was collected from the observations and 
interviews. This research usedmethodology triangulation.  
The result showed that (1)the strategy used by the teacher in teaching 
vocabulary the mild mental retardation students are context and memorization. 
The teacher used text and picture as media in context strategy, while in 
memorization, the teacher gave some noun vocabularies that have to be 
memorized by the students. (2) There were two problems which appear in 
teaching vocabulary mastery, namely; no upgrading for general teacher (non 
PendidikanLuarBiasa teacher) in the SMPLB YKAB Boyolali. It made him 
difficult to handle students. Students’ participation during teaching learning 
process was less. They often did not ready attending English class. The teacher 
should give more motivation to improve the students’ participation. 
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CHAPTER I 
INTRODUCTION 
 
A. The Background of Study 
English is an international language. In Indonesia, English is the first 
foreign language which is taught from elementary schooluntill university 
level. Many states, nations, races, tribes, community, groups and international 
organizations use English to communicate with others. This phenomenon 
supports non-English native speakers to learn this language. They study 
English in school, collage, courses, and other places. In fact, learning English 
is better started from young age because they are competence users of the 
mother tongue and in those connections. According to Brumfit (1991:67) there 
are many similarities between learning one’s mother tongue and learning a 
foreign language in spite of the differences in age and the time available.  
Education is a basic requirement. Each human has to assure their 
success. The duty of a country is giving a qualified educational service to all 
of citizen, including those who have mentally disorder.Mumpuniarti (2007:18) 
stated that every citizen has the same right to obtain education and the 
government manages and executes national system education organized by the 
laws. He also stated that Every  citizen  has  the  same  right  to obtain 
education, the  citizen  who  have  a  physical  disorder, and, or mental,  have 
the  same  right  for  education  in  the form extraordinary education. 
Dyah (2010:1) stated that the educational basic for mental retardation 
are every citizen has the same right to obtain a quality education, Citizens who 
1 
  
 
have a physical, emotional, mental, intellectual, and/or social have right to 
obtain special education, Citizens in remote areas or underdeveloped and 
remote indigenous communities have right to obtain special education 
services, Citizens who have the potential of intelligence and special talents 
have right to obtain special education. 
Dyah(2010:1) has declared the right of children, and emphasized that 
all children are entitled to education without discrimination of any kind. The 
declaration was followed by The Salamanca Statement and Framework for 
Special Needs Education which provides the obligation for schools to 
accommodate all children including children with physical, intellectual, social, 
emotional, linguistic, or other abnormalities. School also must provide 
educational services for children with disabilities as well as a talented, street 
children, children from remote- communities, or to move where, the children 
from speaking tribes, ethnic or cultural minorities and children who are 
marginalized by other people.  
Mumpuniarti (2007:17) stated that the  declaration  of  the  right of the 
child as adopted by United Nations which also proclaimed the right of the 
physically, mentally or socially handicapped child to the special  treatment  
education, and  care  required  by  his/her particular condition. It is necessary 
to give a special treatment and special education to mental retardation which 
appropriate with his/her condition. United Nations is a basic that give an 
education to mental retardation is our obligation as a world citizen 
(Mumpuniarti, 2007:17). Looking at those explanations above it, it 
  
 
issummarized that all the citizen has the same right to obtain education 
without any discrimination, including the mental retardation. 
Mumpuniarti (2007:37-39) explains some characteristics of mental 
retardation or slow learners. In the form of intelligence, the mental retardation 
is always under the normal student’s intelligence. In the form of mental age, 
mental retarded only reach that mental age as a normal student in IV grade of 
elementary school or it can be second grade of elementary school. In the other 
case, it can be only on pre-school of mental age. In the learning process 
mental retarded feels hard in understanding the problem. 
In the social area, the mental retardation is slower than the normal 
student. They cannot be care, protect, and lead their selves during their life. 
When they are childhood, they need another people to take care themselves. 
When they are adult, they will be hanging on another people in the form of 
economy. 
The mental function of mental retardation is very low. They feel hard 
on centralize their attention, their mind, is always narrow and un-focus until 
they can’t face on their duty. Forgetful and feel hard to express their past 
memorize, they also less in an association and also difficult to make a new 
creation. The mental retardation, students have different level in the form of 
emotion. It depends on the retardation. The serious or very serious mental 
retarded do not show some action to hold own. They do not a shadow of their 
thirsty and hungry. Their emotional life is low, they can’t feel deep on the 
feeling happy, sad, afraid, angry and hate. It’s not strong and diverse. The 
mental retardation language ability is also limit. They are poor in vocabularies 
  
 
especially in abstract word. Serious mental retarded will have more difficulties 
in speaking. It caused the disable articulation and the problem of making 
sound. 
The mental retardation is classified into three categories. The first is 
mild mental retarded or able to educate. Their intellectual level is among 50-
70. In the case of social adaptation and commune, they are well-suited with 
the wider environment and able to work skillfully. This kind of mental 
retarded is potentially to be educated in the school, able to do social 
adaptation for long time, able to stand alone in the society and able to work. 
The second category is moderate mental retardation or able to exercise. 
Their intellectual level isamong 30-50. They are able to take care of their 
selves, can adapt their nearest society and able to do routine work which need 
control or working in the sheltered work-shop. This kind of mental retarded 
can be educate to reach academic achievement, only in first grade of 
elementary school.  
The third is severe mental retardation or able to nurse. Their 
intellectual level is under 30 and has serious retarded. They cannot be 
exercised to help their selves and being socialization. They need full of nurse 
and full of control throughout their life. 
English is a tool to communicate both orally and written. The 
department of national education, in the standards curriculum of competency, 
2004, determined that the ability to be owned by Indonesian students are 
understanding and expressing information, thoughts, feelings, and developing 
science, technology, and culture in the English language. Thus, the function of 
  
 
English language as a tool to communicate in order to access the information 
besides as a tool for interpersonal relationships, exchanging information as 
well as enjoying the aesthetic language in British culture. 
One component of learning language is an understanding the English 
vocabulary itself. Understanding the vocabulary is generally regarded as an 
important part of learning a language or development of one’s ability in a 
language that has been mastered. Mastery of vocabulary is the most basic 
things that must be controlled by a person in learning English is a foreign 
language for all students and people of Indonesia. How one can express a 
language if he does not understand the vocabulary of the language. Especially 
if it is studied a foreign language, so that mastery of the vocabulary of a 
language is something that is absolutely owned by language learners 
(Alam,2011:11).  
One of the elements in the language that cannot be separated from 
teaching English at primary to junior high school is English vocabulary. 
Vocabulary holds a crucial position in English learning. Without grammar 
very little can be conveyed, without vocabulary nothing can be conveyed 
(Wilkins in Thornbury, 2005: 13). Without enough vocabulary in our mind, it 
really impossible for us to share our feelings and it means useless in making 
sentence. There is a question what is a real meaning of vocabulary.  Actually 
vocabulary is form of word that has its own meaning; it can be more than one. 
Vocabulary usually integrated with reading, speaking, writing and listening. 
Vocabulary cannot stay alone because it is very difficult in teaching English 
  
 
learning. Hatch and Brow (1995:15) state that vocabulary is a part of language 
in the small and simple form.  
Vocabulary seems like an important element in English teaching for 
slow learner or normal students. Understanding English acquisition depends 
on how far students able to know about the meaning of sentence or words. In 
vocabulary mastery, it involves memorizing. It is hard to be done by student. 
When introducing vocabulary, it should ideally be presented in a context 
which is familiar to child (Brewster, Ellis, Girard, 2003:86). It means that, as a 
teacher, we must be able to choose which material appropriate to our students.  
Zimerman in Coady and Huckin (1997:5) states that vocabulary is 
central to language and of critical importance to the physical language learner. 
It means that vocabulary has main important role in teaching language. 
Making a good communication means using good vocabulary. Teaching 
vocabulary is the first steps in teaching English. Vocabulary is one of the 
important elements in teaching English. Vocabulary is the main point to 
understand language well. Vocabulary is the basic elements that must be 
mastered by students to understand skill English.  
There are four aspects in vocabulary mastery namely: (1) meaning, (2) 
pronunciation, (3) spelling, and (4) usage. Ideally, someone who has high 
vocabulary mastery can recognize meaning of word both in written and 
spoken forms. He also can pronounce it well, know how to combine it with 
other words, and use it to make a sentence. Actually for slow learner, they just 
hope to know how shape of something and know the meaning of words.  
  
 
Teaching vocabulary to students, especially for mental retardation 
student is not simple and not easy. The teachers have to give examples how to 
pronounce the English words correctly and repeat sometimes in order that 
mental retardation students will remember long lasting because they have 
under skill better than normal students. Most of the English words are very 
different in letters and the way to pronounce. Teaching foreign language must 
be introduced orally first, not in written to avoid the students pronouncing the 
English words equal to the letters like the teacher teach before.  
SMPLBYKABBoyolali is an extraordinary school in Surakarta which 
has an English curriculum. The researcher chose the school because there are 
many mild mental retardation students who could study English well in daily, 
as the students of Junior High. The researcher had observed Eight Grade of 
Junior High School. The researcher looked at how did the English teacher 
taught English vocabulary to children who had intellectual below average by 
using his strategy and the researcher could see how far that strategy run well 
where it was implemented to teach mild mental retardation. And from the 
interview with the English teacher, the eighth grade students had the syllabus 
about the vocabulary mastery that fully given in this grade. And based on it, 
there were two classes for the slow learners. So, the researcher was interested 
to observe this class about vocabulary mastery. 
The mental retardation students is included the citizen who have the 
same right to obtain education. However, they have many barriers to follow 
the education. Their intellectual function is under average, they have speaking 
problems, social problems, narrow concentration, feeling bored easily, feel 
  
 
hard in understanding abstract words, and have a healthy problem. The 
educational institutions definitely have an effective methods and strategies to 
educate them. It is an attractive case that made the researcher did an 
observation. The mild mental retardation who is considered still has potential 
in control the subjects, can socialize more widely and able to sustain his own 
life, became an object of in this observation. So, from the description above 
the researcher was interested to make a research untitled “A DESCRIPTIVE 
STUDY OF VOCABULARY MASTERY AT THE EIGHTH GRADE OF 
MENTAL RETARDATION STUDENTS OF SMPLBYKABBOYOLALI 
IN THE ACADEMIC YEAR 2015/2016”.  
 
B. Limitation of Study 
In order to focus on the topic, the researcher focused the study on teaching-
learning process of vocabulary mastery (concrete vocabulary) to eight grade 
of slow learner class especially for medium down syndrome 
(tunagrahita)class at SMPLBYKABBoyolali in the second semester of 
2015/2016. The researcher chose the eighth grade class because they have 
good ability in English class than other class, especially in vocabulary 
mastery class.  
The researcher would like to describe about the strategy to teach vocabulary 
mastery itself, problems, and solution faced in the teaching-learning process 
of vocabulary mastery to the eight grade students of SMPLBYKABBoyolali. 
 
  
 
C. Problem statement  
There were some problems that could be identified. The identification of this 
study are as follow:  
1. How is the teaching strategy used by English teacher in teaching 
vocabularyat the Eighth grade of mental retardation  studentsof 
SMPLBYKABBoyolali in the academic year 2015/2016? 
2. What is the problem in the teaching Vocabulary Mastery at the Eighth 
grade of mental retardation students of SMPLBYKABBoyolali in the 
academic year 2015/2016?  
 
D. The Objective of Study  
Based on the problem statement above, the objective of study are:  
1. To describe the teaching strategy used by English teacher in teaching 
vocabulary at the Eighth grade of mental retardation students of 
SMPLBYKABBoyolali in the academic year 2015/2016. 
2. To describe the problem in the teaching Vocabulary Masteryat the Eighth 
grade of mental retardation students of SMPLBYKABBoyolali in the 
academic year 2015/2016. 
 
E. Benefits of the study 
After carrying out the study the researcher hopes that the result of the study 
will provide some contributions to quality of the English teaching and 
learning especially for disabled students.  
 
  
 
1. Theoretical benefits  
a. The finding of the research will enrich the theory of mastering 
students‟ vocabulary at Junior High School especially disabled school 
for slow learner class in SMPLBYKABBoyolali.  
b. The finding of this research can be used for those who want to conduct 
a research in mastering vocabulary as the references.  
2. Practical  
Practically, the research has some benefits for the slow learner, teacher, 
school, and other researcher.  
a. For teacher  
The teacher will give more information about the teaching vocabulary 
that can be used in the vocabulary mastery class.  
b. For the readers  
Hopefully, they will get many knowledge about the teaching in 
vocabulary mastery class.  
c. For the school  
It will give a great influence for school, for example school can 
produce great slow learner about English vocabulary. So people can 
know about how far important disabled school for slow learner.  
d. For other researchers  
The research will be good reference for doing other research with the 
same topic especially research for slow learner.  
 
 
  
 
F. Definition of Key Term  
1. Teaching  
According to Hornby (1987: 886) “teach”  means give instruction to 
somebody, cause somebody to know or be able to do something, give 
somebody knowledge, skill etc.  
Teaching is an exciting job. According to (Brown, 2000:7) teaching is a 
superior job. Among the demanding tasks are modifying the approaches, 
syllabus, technique, and exercise to adopt and maximize the learning of a 
class as well as of most of its individual members. Teaching is guiding 
and facilitating learning, enabling the learners to learn, setting the 
condition for learning (Brown, 2000:7).  
2. Vocabulary  
Vocabulary is the total number of the words (with their meaning 
and with rules for combining them) making up the language (Hornby, 
1995:985). Vocabulary is the collection of words that an individual 
knows (Caroline, 2005:121).  
3. Descriptive study   
Descriptive study is one of the purposes of understanding social 
phenomenon and the descriptions are in the form of words. (Blaxer, 
1996: 60) Study means devotion of time and thought to get knowledge of 
or to close examination of a subject, especially from books, give time and 
attention to learning or discovery something (Hornby, 1985:233).  
 
 
  
 
4. Mental Retardation  
Mental Retardation  is a child of below average intelligence, 
whose thinking skills have developed significantly more slowly than the 
norm for his/her age. This child will go through the same basic 
developmental stages as other student, but will do so at a significantly 
slower rate. However, this development, while being slower, nevertheless 
is relatively even Robert P. Ingals (in Moh. Amin, 1995:20) 
  
  
 
CHAPTER II  
THEORETICAL REVIEW  
 
This chapter discusses the general concept of vocabulary mastery and 
teaching-learning process. To review the theoretical background as the 
underpinning of the research problems, this section present relevant theorist.   
 
A. General Concept of Vocabulary Mastery  
1. The Definition of Vocabulary  
Quirk (1991: 1177) state that vocabulary is a list of words, usually 
in alphabetical order and with explanation of their meaning, less complete 
than dictionary. According to Crystal (2003: 2), the vocabulary of a 
person is defined either as the set of all words that are understood by that 
person or the set of all words likely to be used by that person when 
contracting new sentence. Another linguist states that vocabulary can be 
defined, roughly, as the words we teach in the foreign language. (Ur, 
1996: 60). 
From the definition of vocabulary above, the researcher will use 
one stated by Ur because it describes precisely the kind of vocabulary the 
writer is going deal with in this study. Thus, the vocabulary in this study 
means words a teacher teaches in the foreign language. It consists of a set 
words associated with a subject or area of activity, or used by an 
individual person. It is important for language learners to understand the 
vocabulary in order to be able to master the four language skills; listening, 
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speaking, reading, writing. It can be said that mastering vocabulary 
mastery is the gate to learning a language. The learners will be easy to 
learn a language if they have a sufficient vocabulary.  
2. The Definition of Mastery  
There are many experts who proposed the definition of mastery. 
Hornby (1995: 721) states that mastery is complete knowledge or great 
skills. Swan, (1992: 656) defines mastery as comprehensive knowledge. 
In line with the two experts, Quirk, (1991: 644) states that mastery is great 
skill or knowledge in a particular subject or activity. 
Based on the three definition above, it can be drawn some key 
words. They are skill and comprehensive. Skill can be improved through a 
lot of practice. A language skill is the same as any other skills. It takes a 
long time and needs a lot of practice mastery any kinds of skills. While 
comprehensive means complete or holistic.  
From those definitions above, it comes to the conclusion that 
mastery means the competency to comprehend and apply something 
learned. According to the discussion above, it can be contracted that 
vocabulary mastery is the competency to comprehend numerous words 
and apply them in students‟ real life meaningfully.  
3. The importance of vocabulary  
Nation in Schmitt and McCarthy (1997: 6) states that vocabulary 
knowledge enables language use, language use enables the increase of 
vocabulary knowledge; knowledge of the world enables the increase of 
  
 
vocabulary knowledge, knowledge of the world enables the increase of 
vocabulary knowledge, and language use and so on.  
Gower, Philips, Walter (1995: 142) also state that vocabulary is 
important to students – it is more important than grammar for 
communication purposes, particularly in the early stages when students 
are motivated to learn the basic words they need to get by in the language. 
Wilkins in Thornbury (2003: 13) summed up the importance of 
vocabulary learning. He stated that without grammar very little can be 
conveyed, without vocabulary nothing can be conveyed.  
Based on the statements above, it can be concluded that 
vocabulary is important for the learners to learn a language especially, the 
Elementary School students. Hopefully, by being introduced to a number 
of words, they will be able to express their thoughts or accept others‟. In 
addition, they also have vocabulary knowledge when they are developing 
their four language skills.  
Learning a language is not an easy task. It needs a set of 
requirements. One of them is having adequate vocabulary. Vocabulary 
plays an important role in learning the four language skills. Nation in Jeff 
(1997: 91) states that within the last few years, vocabulary has become 
viewed as an important aspect in second language learning, in fact, many 
believe just as important as the main skills of listening, speaking, reading, 
and writing. The importance role if vocabulary in learning the four 
language skills is describe as follows:  
 
  
 
a. The important role of vocabulary in listening activity  
Sino-US English Teaching (2005: 95) states that it is better not 
to give vocabulary introduction just before listening to the text but 
sometime before that. The teacher can list some words for students to 
look up in their spare time and remember their meaning, or they can 
give the students some sentences consisting of new words to study 
the meaning of the words in the context to strengthen their memory. 
This will pave the road of comprehension.  
It means that it is impossible for the learners to understand what 
they listen to without knowing the vocabulary. Vocabulary is 
involved in listening activities.  
b. The important role of vocabulary in speaking activities  
The learners can express their ideas because they have 
vocabulary mastery. What the learners say in speaking activities are 
words as the component of vocabulary.  
c. The important role of vocabulary in reading activities  
Ambruster, Karch ELL Research (2008: 2) states that 
Vocabulary plays an important part in part in learning to read because 
the student use the words they have heard to make sense of the words 
they see in print. Vocabulary is also important to reading 
comprehension. Readers cannot understand what they are reading 
without knowing what the majority of the words mean.  
It means that students should have enough vocabulary to 
comprehend reading text to obtain their reading proficiency.  
  
 
d. The important role of vocabulary in writing activities  
The learners can express their ideas in writing if they have 
enough vocabulary mastery. They will encounter problems in writing 
if they have inadequate vocabulary. The poor grammar and 
inadequate vocabulary are the most serious of writing problems of 
second language students.  
4. Selecting Vocabulary  
The first step in teaching vocabulary is to determine what word to 
teach. They should be useful. However, what is useful in one situation 
may be quite useless in another. Therefore, the criteria given below 
depend on a particular teaching situation. Chujo and Nishigaki (2004: 37) 
provide the following general principles of vocabulary selection: there are 
two ways to select specialized or technical vocabulary from databases: 
„frequency and range‟, or statistical application.  
Based on the statement above, it can be concluded that the 
significant point in teaching vocabulary is the selection of words teachers 
want to teach. It is quite easy to teach concrete words at lower level than 
to teach abstract ones. Thus, they need to consider the frequency too. 
There is a choice for them. They can decide which words to teach on the 
basis of frequency, that is, how often  the words are used by the speaker 
of the language. Especially with young learners, word that they are 
familiar with and that they can find and use in their everyday daily lives 
should be taught. Very often words are taught according to themes and 
topics. Nowadays all the course books are organized into themes and they 
  
 
provide vocabulary around them. If there is a theme “Animals”, then they 
can expect to find words like the names of animals, places they live, thing 
they eat, etc. Words  that have quite specific meanings should be avoided 
with young learners.  
5. The Kinds of Vocabulary   
According to Thornbury (2005: 3), there are many kind of 
vocabulary. There are:  
a. Word Classes Word classes are often calls Parts of Speech. Parts of 
Speech are consists of noun, pronoun, verb, adjective, adverb, 
preposition, and conjunction.  
1) Noun  
Noun is a part of speech that identifies a person, place, thing or 
idea, and parts of speech simply refer to types of words.  
Example: Tommy has run the company since 1993.  
2) Pronoun  
Pronoun is a word that takes the place of refers to a noun. 
Example: Janet has study in order for her to get the job that she 
wants.  
3) Verb  
Verb is one of the main parts of a sentence or question in English. 
The verb signals an action, an occurrence, or state to being. 
Example: I am drinking a tea. 
 
 
  
 
4) Adjective   
Adjective is a word used to quality noun or pronoun. Example of 
adjective: old, new, clever, smart, lazy, etc. Example in sentences: 
He is a clever student; My brother is lazy boy.  
5) Adverb   
Adverb is a word used for qualifying the meaning of verb, 
adjective, or another adverb. Example: Mrs. Dewi is teaching in 
the classroom.  
6) Conjunction   
Conjunction is a word to relate one word to another one, or one 
sentence to another one. Example: My father like apple and 
banana; I want buy a doll but I have not money.   
b. Word Families  
1) Affixes   
Affixes are a feature of grammar of most language. Example: 
look; looking; looked.  
2) Inflexions   
Inflexions are the different grammatical forms of a word.  
Example: plays; playing; and played are inflexions of play.   
3) Derivative  
Derivative is a word that result from the addition of an affix to a 
root, and which has a different meaning from the root Example: 
player; replay; and playful are derivatives of play. 
 
  
 
c. Word Formation   
In English language this was called composite form of word, such as:  
1) Compounding, the combining of two or more independent words 
Example: second-hand; word processor; typewriter. 
2) Blending, two words can be blended to form one new one. 
Example: breakfast + lunch = brunch; information + 
entertainment = infotainment.  
3) Conversion, the process a word can be co-opted from one part of 
speech and used as another.  
4) Clipping, a new words can be coined by shortening or clipping 
longer words. Example: flu from influenza; email from electronic 
mail. 
 
B. Mental Retardation  
1. Definition of Mental Retardation  
Mental Retardation s a child of below average intelligence whose 
thinking skills have developed significantly more slowly than the norm for 
his/her age. This child will go through the same basic developmental 
stages as other student, but will do so at a significantly slower rate. 
However, this development, while being slower, nevertheless is relatively 
even, Mackay (2001: 31) 
2. The Characteristics of Mental Retardation  
The general characteristics of mental retardation  mentioned in the 
book by Roninson& Robinson (1976: 5):  
  
 
a. Intellectual  
It is the area of intellectual or learning deficits that engenders the 
term mental retardation . The previous description of intelligence 
should aid in the understanding of these deficits. That is, these deficits 
occur in the areas of acquiring knowledge, storing knowledge and 
using this stored knowledge in various situations. Only a brief 
mention of the major learning characteristics that are important for 
dental professionals is presented here. One must always remember 
that this discussion, as well as most information concerning persons 
with mental retardation , consist of broad generalization and that 
obviously individual differences abound.  
A person with mental retardation  learns visual and auditory 
discriminations more slowly than do others. Whether this is an 
inherent characteristic or the result of a short attention span commonly 
observed in these individuals, is in question. The person with mental 
retardation  often exhibits a short-term memory deficits, however 
long-term memory seems unaffected. 
b. Behavioral 
With the following exception, there are no specific behavioral 
characteristics that are common to all individuals with mental 
retardation : (a) those characteristics previously described as 
associated with brain damage; (b) affection seeking and stubbornness 
that are sometimes associated with Down Syndrome; and (c) 
  
 
behaviors associated with the emotional and psychological problems 
that sometimes accompany retardation . 
c. Physical/Health 
With the exception of specific genetic syndromes (e.g. Down 
Syndrome) and certain additional handicapping conditions, such us 
cerebral palsy, there are no specific physical characteristics that 
distinguish the population with MR from the general population. 
While most individuals diagnosed with mental retardation  do not 
necessarily have distinguishing physical characteristics, many do have 
obvious physical abnormalities including unsteady gait, scoliosis, or 
facial abnormalities and hypotonocity. 
3. The Classification of Mental Retardation  
Classifying the mental retardation  students is important to facilitate 
teachers in developing programs and implementing educational services. It 
is important to understand that there is a large variations difference in 
individual of mental retardation . That is the ability of an individual of 
mental retardation  different from each other although they are at the equal 
level of age and the same education level. Thus, of course it needs 
strategies and specific appropriate to the individual differences (I. G. A. K 
Waardani, 2007:66). 
The first is the classification of a medical standpoint that is looking 
at mental retardation  student from clinical type of situation. Type of 
clinical signs seen in anatomic and physiologic which experienced 
  
 
pathological or aberrations. Here are some classification of clinical types 
(Mumpuniarti, 2003: 29):  
a. Down Syndrom 
Down Syndrome is caused by an extra 21
st
 chromosome, 
providing the individual with a total chromosome count of 47 in each 
cell, rather than the usual 46. The presence of this duplicate 
chromosome appears to cause the characteristics associated with 
Down Syndrome. No one knows why this genetic change happens, but 
it is not due to prenatal factors or anything the mother has done – 
although the odds  of having a child with the syndrome increase with 
the age of the mother. 
People with Down Syndrome usually have some level of 
mental retardation s. They may also have problems with hearing, 
vision, and congenital heart conditions. The distinctive physical traits 
often  associated with the syndrome include slanted eyes; a small/short 
head which is somewhat flattened at the back and front; a flattened 
bridge of the nose ; a tongue; stout hands, feet and climbs; and 
reduced muscle tone.  Many individuals with Down Syndrome have 
significant hearing loss. Life expectancy for someone with Down 
Syndrome is 10 to 20 years less than for the rest of the population, 
often because of congenital heart conditions.  
People with Down Syndrome show a great diversity in 
personality, learning interest, dislikes, talents, humor, attitudes, and 
  
 
aptitudes. They are often stereotyped as loving trusting, out-going, and 
almost childlike people, but this stereotype is inaccurate.  
b. Kretin 
The cretin definition mentioned in the book introduction of 
Special Education is the disabled show traits such as body fat and 
short, short arms and legs and crooked, dry skin, thick, and wrinkled, 
dry hair, tongue and lips, eyelids, palms and feet thick, late dentition.  
c. Hydrocephalus  
The symptoms that appear are the enlargement of Cranium 
(skull) caused by the increasing or in piles of Cerebal-spinal fluid in 
the head. This fluid is putting pressure on the large brain (cerebrum) 
which causes the deterioration of brain function.  
d. Microcephalus, macrocephalus, brachicephalus, and schaphocephalus. 
Mumpuniarti wrote the fourth terms in her book that individual 
with mental retardation  shows deformities and had size which is 
describes as follows:  
1) Microcephalus: The form is a small head size  
2) Macrocephalus: The form of head size larger than normal size  
3) Brachicephalus: The wide head shape  
4) Schaphocepalus: It has a long head size resemble the tower  
e. Cerebral Palsy (the paralysis of the brain)  
The paralysis of the brain disrupt the intelligence function, it is 
possible of interrupting motoric coordination center, so the disorder of 
cerebral palsy consists of mental retardation s and motoric 
  
 
coordination disorders. The interruption of motoric coordination 
became physical defect handling field studies, whereas disruption of 
intelligence into the field of mental retardation  of management 
studies (Mumpuniarti:30)  
f. Brain Demage 
Brain demage affects the various capabilities that are 
controlled by the central nervous  system which can further disruption 
of intelligence, observation disturbance, behavior disorders, attention 
disorders, and motoric disturbances (Mumpuniarti:31).  
TABLE 2.1 
 
 
 
 
 
 
 
Derived from Grossman (1997): World Health Organization (1980) 
The table explains that there are three classifications of mental 
retardation . They are mild mental retardation , moderate mental 
retardation , severe and profound mental retardation . The intellectual 
level of mild mental retardation  is about 50-70. They are educable, 
adaptable, in the wider society, can take care of their selves, and can 
work independently. 
Level of Retardation  AAMD IQ range WHO IQ range 
Mild 55 – 69  50 – 70 
Moderate 40 – 54  35 – 69  
Severe 25 – 39  20 – 34  
Profound < 24 < 20 
  
 
The second classification is moderate mental retardation . 
Their intellectual level is about 35-69. They are trainable, adaptable in 
the narrow society, can do routine work by fully supervision. The 
third classification is severe and profound mental retardation . Their 
intellectual function is under 30 and they are totally dependent. They 
are hanging on the other person in the whole of their life. 
4. The Causes of Mental retardation  
A handbook of mental retardation  fromSiuthern Association of 
International Dentists (2002: 3-5) said that causes of mental retardation  
can be categorized by genetic, physical, and cultural-familial (multi-
factorial) causes and the resultant syndromes or conditions that arise from 
these causes.  
a. Genetic 
In general, genetic factors contributing to mental retardation  are 
chromosomal aberrations (both sex and autosomal) and specific 
defectives genes. Aberration in sex chromosome can produce. 
Turners‟ syndrome (lack of X chromosome) and Klinefeelter’s 
syndrome (presence of extra X chromosome). Turner’s syndrome 
occurs in females only, with mental retardation  occurring in twenty 
percent of the cases. Klinefelter syndrome occurs in males only, with 
retardation  frequent. A recently recognized sex chromosome 
abnormality is the Fragile X syndrome which occurs primarily in males 
and may be the cause of a considerable number of males with mental 
retardation  previously diagnosed as cultural familial (or diagnosis 
  
 
unknown) and is the second most common genetic syndrome associated 
with mental retardation . 
b. Problem on Pregnancy 
Both Marta A. Field (2001: 25) and the module book of mental 
retardation  wrote the major physical factors precipitin mental 
retardation includes the following:  
1) Problem during pregnancy (Prenatal): Use alcohol or drugs by the 
pregnant mother can cause mental retardation . 
2) Problem at birth (Neonatal): Although any birth condition of 
unusual stress may injure the infant’s brain (such as oxygen 
deprivation), prematurity and low birth weight predict serious 
problems more often than any other condition.  
Problem after birth (postnatal): childhood diseases such as 
whooping cough, chicken pox, measles, and his disease which may lead 
to meningitis and encephalitis can damage the brain, as can accidents 
such as a blow to the head or near drowning. 
c. Cultural/Familial, Multifactorial, Psychosocial, Diagnosis 
Unknown 
Heredity plays an obvious part since the chance for learner is 
greater for student born into families with parents who are significantly 
intellectually limited. Equally apparent is the environmental factors 
include: cultural, familial or sub-group attitudes; indifferent maternal 
care; parental rejection; sensory deprivation; and institutionalization. 
 
  
 
5. The Impact of Mental retardation  
Mental retardation  is an individual conditions with a low mental 
ability showed of delays and underdevelopment in all aspects. The one of 
underdevelopment is the inability to develop themselves in accordance 
with environmental demands. The mental retardation  do not afford or do 
not easily to internalize stimulation from the environment so that in 
addition his mental development is slow, the function of other capabilities 
such as the brain motor skills is too late also, and social skills 
(Rochman&Zainal: 1995:45). 
The barriers internalization of environmental stimulation resulting 
the mental retardation  is unable to meet the demands of the environment 
of physiological, psychological, and sociological (Mumpuniarti, 2007:46).  
a. Physiological Impact  
Physiological impact seen in mentally retarded physical 
condition are disable to coordinate their movements, even to the serve 
and profound mental retardation  level just able to walk at five years 
old or some were not able to walk at all (Mumpuniarti, 2007: 46).  
b. Psychological Impact  
The psychological impact arises relating to other mental 
abilities. It caused the low mental condition inhibit psychological 
process in the face stimulus. The barriers of mental process in 
response stimuli lies in the ability of perception, the barriers to 
connect between stimulation with other situations, the barriers of 
ability to pay attention and the ability to remember. That barriers of 
  
 
mental process cause problems in the mental retardation  life because 
psychological needs is unfulfilled independently by them but it needs 
strong support from the others (Mumpuniarti, 2007:46). 
c. Sociological Impact  
Mumpuniarti (2007, 48) explain that the sociological impacts 
arising from its relationship with other groups or individuals around 
him, especially his family and his brothers. The presence of mental 
retardation s‟ student in the family caused various changes in the 
family. The presence of mental retardation  student is a disaster, 
sorrow and heavy burden. The condition is manifested by a variety of 
reactions, such as disappointment, shock, anger, depression, guilty, 
and confusion. These diverse reactions that can affect the relationship 
between family members which will not be back to normal. 
Generally, mothers are the most serve trauma and have a restrictive 
role in the presence of mental retardation  student. Maintaining of mental 
retardation  child take a lot of time so many other tasks that cannot be 
done. There is no time for another family. All these problems in the family 
are as sociological impact that must be borne by the family.  
The mental retardation  who are less capable of adapting to the 
social environment can cause a negative response from the social 
environment.  The effect is student will be rejected by the social 
environment and it will happen a communication gap between the mental 
retardation  student with the people in his neighborhood. The 
communication gap occurs because people in the neighborhood deliver 
  
 
verbal messages that the mental retardation  student do not correspond 
with the ability of understanding communication. This communication gap 
cause of visual effects in mental retardation  student. 
 
C. TeachingVocabulary on Mental retardation s Class 
1. Strategy of Teaching Vocabulary on Mental Retardation s Class 
a. Semantic Network 
A semantic network consists of word which share semantic 
features or semantic component. A componential analysis can show 
what relates or semantic component. A componential analysis can show 
what relates and differentiate members of particular semantic network. 
This principle can be used to teach vocabulary. The underlying 
psycholinguistics support for his method is that “individual tends recall 
word according to categories or semantic fields or networks in which 
they are conceptually mapped” (Carter, 1998: 214). 
b. Memorization  
Language scholars have long been concerned with the important 
role of memory in their innovation of language teaching methodology. 
Memory is also very important in the development of a school 
language, and it is vocabulary which requires more generous treatment 
for memorization compared with other aspect of second language 
development. Summarizes some of the classical research in memory, 
some forms of active involvement on the part of learner is desirable. In 
the other words, a learner who has activated his knowledge through  
  
 
usewill be more likely to retain it than a learner who has simply heard 
or read the item and seen a translation. (Fauziaty, 2008:154-155).  
c. Context 
It is undeniable that developing vocabulary can be managed 
through inferring word meaning from context is quite possible. 
Therefore, it is a good idea for teachers to prepare the students to 
recognize the utilize the function of the context. One complete method, 
with particular reference to reading, has been proposed by nation. He 
assembles the steps as follows (Nation in carter, 1998:210-211):  
1) Look at the unknown word and decide its part of speech. Is it a 
noun, a verb, or an adverb?  
2) Look at the clause and the sentence containing the unknown word. 
If the unknown word is a verb, what does this noun do, or what is 
done to it? And what adjective describe it? What verb is it near? If 
is a verb, what noun does it go with? Is it modified by an adverb? If 
it is an adjective, what noun does it go with? If it is adverb, what 
verb is it modified?  
3) Look at relationship between the clause or sentence containing the 
unknown word or other sentences or paragraphs. Sometimes this 
relationship will be signaled by the conjunction like but, because, 
if, when, or by sentence connector like however, and as result. The 
possible types of relationship include cause and effect, contrast, 
time, exemplification, and summary.  
  
 
4) Use the knowledge you have gained from steps 1 to 3 to guess the 
meaning of word.  
d. Definition Clues 
The most obvious type of the context clue is a direct statement 
of the meaning of new term by an author. Usually this occurs in 
textbook writing when he is aware that the word is new to the reader 
and takes time to give an accurate definition of the term. Student should 
notice the various types of definition clue. Such us sentence using is 
synonym, parentheses or parenthetical use of commas or dashes. 
Consider the following examples taken from McWhorther (1993: 271-
278).  
e. The word wall technique is developed by Green (1993: 301-313) 
It is originally designed to challenge and motivate first language 
students in elementary school and secondary classroom to develop 
vocabulary learning and to internalize new vocabulary. It is utilizes a 
set of six words, filled wall panels, each with a different background 
color corresponding to different curriculum objective (e.g. phonic 
elements, word from classes, grammatical forms, or spelling patterns). 
Each panel includes lexical items selected from vocabulary lists 
corresponding to classroom readers and lists of high frequency English 
words. Green uses his walls of words for various classroom lessons, 
accommodating individual, pair small group, and whole class 
interaction. Even use the word wall for any other classroom activities 
  
 
such us games, thesaurus, implicit learning, multiple exposure, and 
spell checking. 
 
D. The Previous Studies  
The researcher had collected some data and information which 
related to the discussion. There were some analyses discussing vocabulary 
mastery by Mental Retardation . First, the analysis was written by 
LutfatulAmalia (2014) from Muria Kudus Universityby title “Teaching 
Vocabulary to Students with Mental Retardation  in the Seventh Grade of 
SMPLB NegeriJepara in the Academic Year 2013/2014”. The objective of her 
research are to find out student’s activities in learning vocabulary of mentally 
retarded students in the seventh grade in SMPLB NegeriJepara in the 
academic year 2013/2014 and teacher’s activities in teaching vocabulary of 
mentally retarded students in the seventh grade in SMPLB NegeriJepara in 
the academic year 2013/2014. The finding of the research the objective was 
only introducing English words to the mentally retarded students in form of 
words. The type of syllabus used by teacher is topic-based syllabus. The 
material given to the children with mentally retarded in Junior high School is 
lighter. The method which is used by teacher in SMPLB-B Negeri Jepara are 
question and answer, Explanation, TPR (Total Physical Response) and 
Discussion. The kinds of evaluation are oral and written test. The problems 
appear come from the activity. They are: the different capability of the 
students, the students cannot developed their initiate, need long time to finish 
one topic, and the students still depend on the teacher to get new vocabulary. 
  
 
 Second research was conducted by Indah Kurniawati (2013) from 
Muria Kudus University by title“Teaching and Learning Vocabulary Process 
to Children with Mental Retardation  of the Fifth Grade Students in SDLB-C 
Purwosari Kudus”.The objective of the research in her study is to describe 
the process of teaching and learning English for children with mental 
retardation  of the fifth grade students in SDLB-C Purwosari Kudus and 
describe the problems appear in teaching and learning process. From the 
finding of the research the objective is only introducing English words to the 
mentally retarded students in form of words. The type of syllabus used by 
teacher is topic-based syllabus. The material given to the children with 
mentally retarded in Elementary School is lighter. The method which is used 
by teacher in SDLB-C Purwosari Kudus is Communicative Language 
Teaching. The use of CLT is characterized by the involvement of the students 
in teaching-learning process; in here is use of question answer technique. The 
media are the concrete objects in surrounding. The kinds of evaluation are 
oral and written test. The problems appear come from the activity. They are: 
the different capability of the students, the students cannot developed their 
initiate, need long time to finish one topic, and the students still depend on the 
teacher to get new vocabulary. 
The similarities this present study and the both previous studies were 
on describing vocabulary mastery by Mental Retardation . The differences 
were the objectives of the study. This presents study focused on the strategy 
used by the teacher in teaching vocabulary and the problem faced in teaching 
vocabulary mastery at the Eighth grade of mental retardation students of 
SMPLBYKABBoyolali in the academic year 2015/2016. 
 
  
 
CHAPTER III  
RESEARCH METHODOLOGY  
 
This chapter presents the methodological research applied by the 
researcher in producing this research. By employing the qualitative approach and 
emphasizing the case study in a certain subject of research, the explanations in 
each aspect of proper methodology will be explained specifically.  
 
A. Research Design 
The kind of this research is descriptive qualitative. Qualitative research is a 
research which is concerned with providing descriptions of phenomena that 
occur naturally, without the intervention of experiment or an artificially 
contrived treatment (Seliger and Shohamy, 1989: 116).  
In this thesis the researcher used descriptive qualitative research methods. It 
caused the issue raised is not clear, holistic, complex, dynamic, and full of 
meaning that does not allow researcher to use quantitative methods with 
instruments such as tests, questionnaire, interview guidelines. In addition the 
researcher intended to understand the social situation in depth, finding 
patterns, hypotheses and theories 
A qualitative approach according to Creswell (in Sugiyo 2010:205) is a 
process of research and understanding based on a methodology that 
investigates a phenomenon of social and human problems. In this approach, 
researcher created a complex picture, examine the words, detailed reports 
from correspondents, and conduct studies on the natural situation. 
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BogdanandTaylor (in Sugiyono, 2010:206) add that qualitative methodology 
is a research procedure that produces descriptive data in the form of words 
written and spoken of the people and the observed behavior. In qualitative 
research, the researcher is the key instrument. 
This research used descriptive method which the researcher described the data 
as what looked like and explained the data or events with the strategy used by 
English teacher to teach English vocabulary to mild mental retardation  
students. Including the media, the material, the teacher problems and how the 
teacher’s evaluation. The researcher also described about the effectiveness of 
the implementation of the strategy. This thesis collected the data, analyzed 
them and drew a conclusion based on the data only, without taking the 
general conclusion. 
From the definition above, it can be concluded that descriptive qualitative 
method is a research that describes and interprets events, condition, or 
situation as the way they are as an effort to understand and report them. In 
this research, the researcher described and interpreted the implementation of 
teaching and learning process of vocabulary mastery for students in 
exceptional school especially SMPLBYKABBoyolali, the problem in the 
teaching-learning process, and the teacher’s solutions for the problem.  
 
 
 
B. Setting of the Research 
1. Setting of Place 
 
  
 
This research was held in SMPLBYKABBoyolali. The school is 
located in Pomahan, Randusari, Teras, Boyolali, Central 
Java.Geographically,SMPLBYKABBoyolali has a strategies place. 
Because this school is near for the main road that is JL. Raya Solo-
Semarang. Therefore, it is not difficult to get in SMPLBYKABBoyolali. 
The situation of the environment is safety and conducive to study, because 
the location is near around people. SMPLBYKABBoyolali has three 
grades of classes, those are seventh grade, the eighth grade, and the nine 
grade. This research washold in the eighth grade slow learner class. 
2. Setting of Time 
This research conducted in SMPLB- YKABBoyolali. This research 
had begun on February, 26
th
 2016 until May 4
th
, 2016. The researcher was 
fully as the observer when the process of research was going on. The 
researcher was known by the subject of the research as the observer. 
 
C. Subject of the Research  
The subject of the research was the eighth grade students at 
SMPLBYKABBoyolali. There are three classes in the eighth grade of 
SMPLB YKAB Boyolali. They are 8B for speech impairment, it consisted of 
5 students, 8C1for medium down syndrome, it consisted 6 students, and 8C 
for highdownsyndrome, it consisted 9 students. The researcher chose down 
syndrome class (8C1). It was chosen based on the interview with the English 
teacher; this class has good knowledge and more active than other class. It 
  
 
can be proven by the score draft from the teacher and daily score that showed 
the ability of the students each class.  
 
D. The Research Instrument  
The main instrument of this research was the researcher himself because the 
research is descriptive qualitative research. In this kind of research, the 
researcher is the main instrument of the research (Nasution, 1992: 55). The 
researcher is the main tool to get the information or data for this research. In 
the process of collecting the data, it also used some additional instruments, 
recording equipment and field note books.  
 
E. The Source of  Data 
Data are the result of the researcher notes, both the fact and value (Arikunto, 
2002: 96). In this research, the data was collected from the information about 
the teaching-learning process in medium down syndrome class at 
SMPLBYKABBoyolali and also event, informant, documents and place.  
In this study, the researcher observed the teacher activity in the teaching-
learning process of vocabulary mastery, the student’s conditions, the material, 
the media which was used on teaching-learning process in medium down 
syndrome class at SMPLBYKABBoyolali and also event, informant, 
documents and place.  
The source of data is the subject where the data can be taken (Arikunto, 1998: 
114). In this research, the data was the result of the teaching-learning process 
in medium down syndrome class at SMPLBYKABBoyolali:  
  
 
1. Event  
The event of this research was in the classroom on teaching-
learning process of vocabulary mastery class. It included the event/ 
phenomenon, the activities and the attitudes of the teacher and students in 
the classroom. In this study the researcher observed on teaching-learning 
process in medium down syndrome class at SMPLBYKABBoyolali and 
also event, informant, documents and place. The events were all activities 
related to the teaching-learning process of vocabulary mastery at medium 
down syndrome class at SMPLBYKABBoyolali. From this event the 
researcher got some information about the students activities and how the 
teacher solved it, the teach technique to make the teaching vocabulary 
mastery became successful.  
2. Informants  
The informant was the teacher of mediumdown syndrome class. 
From the informant, the researcher took some information from the 
teacher. English Teacher was the main component of the process of 
teaching English especially teaching pronunciation. From the English 
teacher, the researcher could take some data about the technique of 
teaching vocabulary mastery in the classroomand the way how to solve 
the problem in teaching vocabulary mastery.  
 
3. The Documents  
The documents here were the lesson plan, syllabus, handbook and 
all document related to English material in teaching vocabulary mastery 
  
 
oftheSMPLBYKABBoyolali. The lesson plan and syllabus were needed 
to know about the material which should be taught in teaching 
vocabulary mastery at SMPLBYKABBoyolali 
 
F. Techniques of Collecting Data 
1. Interview  
Lexy J. Moleong states that interview is a conversation with 
particular purposes which is done by two sides who are the interviewer 
and the researcher (2006: 185). By this technique, the researcher 
conducted several interviews with the teacher of English subject and the 
eighth grade of Junior High School students of SMPLBYKABBoyolali. 
The topic was about the teaching-learning process of English language 
for students with slow learner at SMPLBYKABBoyolali. The guideline 
interview as follow: 
a. How English teaching learning process at SMPLB YKAB Boyolali 
b. The method or strategy used in teaching vocabulary and how 
implemented in the class  
c. What the problem faced in teaching vocabulary 
2. Observation  
One of the ways that the researcher tried to collect the data is 
classroom observation. Observation means everything what one sees, 
hears, smells, and fells by using five senses without any intervention. 
They relate what they see and hear fell, smeller touch (Bungin, 2007: 
115). Here, the researcher can collect the data by observing the activities 
  
 
that happen in the classroom done by the teacher and the students. The 
researcher directly observed the strategy used by the teacher in teaching 
vocabulary mastery and the problem faced in the teaching learning 
processat the Eighth grade of mental retardation students of 
SMPLBYKABBoyolali in the academic year 2015/2016. 
 
G. Technique for Analyzing the Data  
The Technique of analyzing the data cannot be separated from the definition 
of data analysis. Seliger and Shohamy (1989: 201) define data analysis as 
sifting, organizing, and synthesizing the data so as to arrive at the results and 
conclusion of the research. Bongdan in Sugiyono (2010: 304) states that data 
analysis is the process of systematically searching and arranging the interview 
transcripts, field notes, and other materials that you accumulate to increase 
your own understanding of them and enable you to present what you have 
discovered to others.  
Based on the definitions above, data analysis was the process of 
systematically searching and arranging the interview transcripts, field notes, 
and other materials that a researcher accumulates to increase his own 
understanding of them and to enable him to present what he has discovered to 
others by sifting, organizing, and synthesizing the data so as to arrive at the 
results and conclusion of the research. 
According to Sutopo (2002:95) the process of data analysis in this research 
are; collecting the data, reducing the data and presenting the data and drawing 
conclusion.  
  
 
1. Collecting the data 
It was meant by the process of collecting the data that needed in the 
research. The researcher collected the data from the teacher, such as 
material, syllabus, and lesson plan in the form of document (paper). The 
researcher also got the data from interview with the teacher and students. 
The researcher made a file note and transcript of interview. 
2. Reducing the data  
Reducing data means selecting, taking the important information 
and eliminating the unimportant information. In the process of reducing 
the data, the researcher selected, focused and simplified the data. The 
researcher selected the data that relate to the strategy used by the teacher 
and the problem faced in the teaching vocabulary mastery. 
3. Presenting the Data  
After identifying the strategy used and the problem faced, the researcher 
described the data form of description or narration. The description of the 
data was presented in logic and systematic order, which can show the 
strength of the presenting data.  
4. Drawing Conclusion  
In this case, the researcher wrote not only what he has seen each day 
during observation but also the interpretation of observation. 
 
H. Trustworthiness  
Before some information uses for the research data, the trustworthiness 
of the information must be checked first. It was because the data must be 
  
 
responsible for the point of departure to make conclusion. In this research, the 
technique which uses to check the trustworthiness of data was triangulation. 
According to Patton as quoted by Sutopo (2002:78) there are four types of 
triangulation, namely: data triangulation, investigator triangulation, 
methodological triangulation and theoretical triangulation. In this present 
study, the researcher used methodological triangulation. The researcher 
combined two techniques of collecting data namely observation and interview 
to get the deep and wide data or information. 
  
  
 
CHAPTER IV 
RESEARCH FINDING AND DISCUSSION 
 
This chapter is divided into two sub chapters, namely research finding and 
discussion. The research finding presents the result of the data analysis of the 
strategies used by the English teacher in teaching vocabulary at SMPLB YKAB 
Boyolali and the problem in the teaching Vocabulary Masteryat SMPLB YKAB 
Boyolali in the academic year 2015/2016. Meanwhile, the discussion section 
provides the deep and detailed description of the data findings. 
 
A. Research Finding 
The data findings are related to the strategies used by English teacher 
in teaching vocabulary to the mild mental retardation  students at SMPLB 
YKAB Boyolali and the problem in the teaching English at SMPLB YKAB 
Boyolali in the academic year 2015/2016. Based on observation and interview 
on February until May 2016 and related to the theory of strategy of teaching 
vocabulary on mental retardation s class, the researcher found two strategies 
used by the English teacher in teaching vocabulary mastery. The researcher 
also found two problems in teaching vocabulary mastery at SMPLB YK AB 
Boyolali in the academic year 2015/2016. Those were summarized as bellow: 
 
1. Teaching Strategy Used by English Teacher in Teaching Vocabulary 
at the Eighth Grade of Mental Retardation Students of SMPLB 
YKAB Boyolali in the Academic Year 2015/2016  
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Based on the data of the observation and interviews which done 
by the researcher and related to the theory of strategy of teaching 
vocabulary on mental retardation s class, there weretwo strategies used 
by English teacher in teaching vocabulary to the mild mental retardation  
students. They werecontext and memorization.  
a. Context 
Context strategy means teaching vocabulary based on the uses 
of vocabulary. The teacher used text and picture in teaching 
vocabulary.The teacher worked on the text book from which the 
students knew the simple text and worked with words list. In reading 
text automatically the students have to understand the text. The 
research was done on February 27
th
 2016. In that day, the teacher 
used text as media to teach the students.In the beginning of the 
lesson; the teacher greeted the students and asked their condition first. 
The teacher said, “Good Morning Students”. Then the students 
answered, “Good Morning”. After that, the teacher checked the 
students’ attendance by calling them one by one, the teacher said that 
calling them one by one made them happy because by calling them 
meant giving little affection for the students. The teacher also gave 
motivation to the students in order they wanted to go to school every 
day.  
In the main activity, the teacher read or asked the students to 
read the text. There was some type of texts such as explaining hobby. 
He explained words before, during, and after the text was read. 
  
 
Before reading, students were pre-taught unknown words in the text. 
In this case, the teacher had prepared about what kinds of text that 
was taught; vocabularies which were used in there, and decided 
which words were new, difficult or key words and presented them 
before reading activity. During reading, teacher guided the students to 
read aloud the text or example words in the list. 
The teacher continued to elaboration, after the text was read 
the teacher explained what the text talked about, discussed the new 
words, and then asked the students to answer the questions related to 
the reading text. Through this activity, the students’ vocabulary 
mastery could increase because the students found a lot of 
vocabularies that they had never known before. The teacher said, “By 
reading, students can increase their new vocabulary”. This activity 
also helped the teacher to measure the students’ vocabulary. 
The next activity was confirmation. The teacher asked the 
difficulties during learning process. There were some students asked 
about the meaning of words and asked the teacher to explain it more 
in the next meeting because the time was over. The teacher gave 
motivation to the students, so that they would be more active in the 
next learning process or next meeting. The last activity was closing. 
The teacher made conclusion about the material of that day and the 
teacher informed the material of next meeting. Besides, the teacher 
asked the students to learn more about new vocabularies based on the 
picture. Then, the bell rang, and the teacher asked the students to pray 
  
 
then he said thank you to the students and closed the class by saying 
“Good Bye” 
The meeting was held on February 29
th
 2016. In that day, the 
teacher used picture as media in teaching vocabulary. The teacher 
came to the class and then greeted the students. After greeting, the 
teacher checked the students’ attendance.  
In the main activity, there were three steps namely 
exploration, elaboration, and confirmation. In exploration steps, the 
students asked to open the copied material which had been given 
yesterday. The material consisted of short reading text which was 
complemented with picture. Using picture the reading activity will be 
more interesting. The picture could enhance the text. It gave readers 
an extra visual dimension to what they were reading. 
In elaboration, the teacher started to explain the picture, the 
students who had translated the difficulty words, they were helped by 
their relatives at home to translate the difficulty words. But for the 
students who had not learnt the picture before, they kept silent 
enough to text. The teacher wanted that all of the students to know 
and active during the class. Then, the teacher translated word by word 
and asked the students to write the translation. 
In the main activity, the students had to say the picture with 
English. The theme in that day was bedroom tools, so the students 
must say many things such as “this is pillow, this is bolster, this is 
blanket, this is bed”.  The teacher said that by giving them picture, 
  
 
they were more interested to speak up and they could memorize it 
well 
In closing, the teacher reminded the students to make 
preparation in facing the material next meeting. The teacher asked 
them to study hard, so that they could face the next material easily. 
Then the teacher closed the lesson because the time was up and 
saying, “Thank you, and see you students”. 
The teacher asked the students to write unfamiliar words. The 
teacher said that he asked the students to look up dictionary together, 
and then wrote it down on their note book or under the corresponding 
words. Thus the teacher asked his students to use dictionary to know 
the meaning, pronunciation, and spelling of vocabularies. He did not 
only ask his students to use dictionary when they learned vocabulary 
in school but also when they learned at home.  
The field note describes an activity conducted by teacher in 
providing the students opportunity to ask. In the second observation, 
the teacher discussed the exercises in module. In discussing the 
exercises the teacher asked his students by saying “do you have any 
question?Or“have you understood?”Those questions were replayed 
by the teacher before he continued his teaching. The teacher askedthe 
students to make dialogue in group based on the certain vocabulary 
that had been learned, and then practiced it. Sometimes the teacher 
also asked his students to retell. Those activities helped the students 
to understand the context of the words. The teacher believed that 
  
 
context was important, it helped students to had deep understanding 
about the words. 
b. Memorization 
Memorization strategy began with the teacher’s explanation. 
Based on the observation that had done by the researcher, the theme 
of English vocabulary which was taught to the students was days in a 
week. The teacher taught the students in understanding English 
vocabulary about days in a week. 
In introducing new vocabulary to students, teacher asked 
students individually to mention the day in the Bahasa Indonesia. It 
was done to know the student’s ability in understanding the name of 
the days in a week. Every student did not have a good memorized and 
understanding to mention names of days in a week. It is caused the 
weakness of their intelligence functions. 
The teacher introduced the vocabulary which would be taught 
in the Bahasa Indonesia. He put it orally. After the teacher introduced 
the vocabulary in the Bahasa Indonesia, he asked the students to 
name the days in a week. It was done to see that they were properly 
the name the days in a week. Students would not be directly 
mentioned in the sequence days in a week, but the teacher would ask 
about the name of this day, the day before today, and tomorrow after 
today. 
Guru :Eka, hariinihariapa? 
Eka : Kamis Bu. 
Guru :Kalausekarangkamis, kemarinberartihariapa? 
Eka : Rabu Bu. 
  
 
Guru  :Ya, hariinikamis.JadibesokhariapaEka? 
Eka : Jum’at Bu 
 
If the student was able to answer the question correctly, then 
the teacher thought he had understood the vocabulary in the Bahasa 
Indonesia. If students couldn’t answer, he thought the student did not 
understand and teacher would continue to ask the students who did 
not understand it until they could answer the questions correctly. 
After the students had memorized the names of the days in 
Bahasa Indonesia, then the teacher wrote the names of the days on 
blackboard with the English meaning. During the teaching and 
learning process, the primary tool of teaching and learning in the 
classroom was only blackboard. There was no LCD or pictures that 
support learning. In addition, the teacher explained the lesson always 
used the BahasaIndonesia, sometimes he also used Javanese 
language. It was done by teacher because of the student’s lack of 
language skills. 
 
 
 
 
TABLE 4.1 
The Vocabulary Material from the English Teacher 
  
 
Days in a Week 
Senin : Monday 
Selasa :   Tuesday 
Rabu :   Wednesday 
Kamis :   Thursday 
Jum’at :   Friday 
Sabtu :   Saturday 
Minggu  :  Sunday  
 
After teacher wrote the name of the days as above on 
blackboard, then teacher helped students (Eka, Nanda, Vanisa, Mila) 
to write the material in their notebooks. The teacher always did this 
after writing the material on blackboard. Teacher gave two blank 
lines so that they could rewrite their writings. The teacher always 
guided them when they rewrote his writing because they are often 
asked about the letter they would write and they also still spelled the 
letters then asked the teacher to get the justification. Although only 
rewrote the teacher’s writing, this was difficult for them. 
It took a lot of time because only one teacher who must help 
three students who had weakness in reading and writing. He also had 
to supervise three other students, although they could write by their 
own without to be given full assistance. They needed supervision 
because of their hyperactive behavior, running around and out of the 
classroom and then screaming. 
After the students finished writing the subject matter, the 
teacher led the students to follow him to pronounce the names of the 
  
 
day in English. It was done repeatedly by teacher, he asked the 
students to pronounce it one by one. Even it was donerepeatedly; one 
meeting was not enough to make them able to read the names of the 
day correctly and did not make them memorizing the names of the 
day in English in a short time. 
After writing and pronouncing the names of the day in 
English, then the teacher added material vocabulary, the teacher 
taught students to make simple sentences. The teacher explained the 
material orally. After the students finished recording material, the 
teacher gave some question sheet to students. 
In the work on the question sheet, the teacher helped the 
students one by one to understand the questions. The teacher helped 
the weakest students to do work the questions then switched to the 
other students. The students who already could read and understand 
the questions, the teacher only check their works. Sometimes he did 
not pay attention to Yudha and Fia who were often running around 
the classroom. 
In order to make the students understand the vocabulary of the 
names of the day. Teacher gave homework for them. This homework 
was an exercise to students in making a simple sentence about the 
names of the day. The teacher was not always gave a homework to 
students because not all students complete their homework. The most 
effective learning was in the school, not in the homes. Sometimes 
  
 
they did not carry or completed school equipment. So, giving a chore 
was vain. 
Teacher always repeated the material that was taught in the 
beginning of each meeting before he gave the following material. He 
would always ask his students one by one about the names of the day 
in English. It was intended that students always remember what the 
teacher had taught at a previous meeting. 
After making a simple sentence, then he taught his students to 
make a simple answer and questions about the names of the day. 
TABLE 4.2 
Simple Question and Answer 
1. What day is it today? 
Hariapahariini? 
2. Today is Sunday 
Hariiniadalahhariminggu 
3. What day is tomorrow? 
Hariapabesok? 
4. Tomorrow is Monday 
Besokadalahharisenin 
5. What day was yesterday? 
Hariapakemarin? 
6. Yesterday was Saturday 
Kemarinadalahharisabtu 
 
 
  
 
2. Problem in the teaching Vocabulary Mastery at the Eighth grade of 
mental retardation students of SMPLB YKAB Boyolali in the 
academic year 2015/2016 
In learning process, problem wasa thing that disturbs a teaching 
learning process. The problem makes the teaching learning process 
running fluent less. The materials will not completely accepted by the 
students. Based on the teaching-learning vocabulary at the eighth grade 
of mild mental retardation in SMPLBYKABBoyolali, there were 
problem faced in teaching Vocabulary, as follow: 
a. Teacher 
Teacher is important in teaching learning process. A good 
teacher will lead the students. A relevance education is very influence 
how the teacher teaches. The skill and knowledge that are having by 
the teacher influences the teaching learning process running.  
Based on research at SMPLB YKAB Boyolali, the English 
teacher is the English teacher in general. She does not have basic 
education or skill in teaching mental retardation  students. It made her 
less in handle the students, such in classroom management. 
The eight grade of mild mental retardation  in 
SMPLBYKABBoyolaliconsisted of 6 students. They were very noisy 
in the class. When the teacher explained the material related to 
English vocabulary the students rarely paid attention. They played 
with their friend. Some of them like to used aloud voice in speaking 
with their friends. The teacher got difficult to manage the class 
  
 
because it wascrowded class. Every student had different 
characteristic. There were some students participate actively in 
vocabulary class even the pronunciation was still low, but the other 
didn’t. So, the teacher had difficulty to control all students’ activity in 
vocabulary class because it was too crowded. 
The researcher observed the process of learning in this class 
and found that when the teacher explained the material in front of 
class, they were noisy. Some of them listened to the teacher 
explanation, draw, and talked with other friend and disturbing his 
friend. The teacher was difficult to control the class.  
The researcher analyzed that the effectiveness learning 
process of vocabulary couldn’t run well. The problem solving that 
had been done by teacher to manage the class was he gave advices, 
punishment, and motivation of their activity in vocabulary class. So, 
they could do their activities well.  
The teacher usually gave punishment to the students who 
made noisy in the class. For example to do exercise, answer the 
question from the teacher, stand in front of the class. It made the 
students wary.  
The teacher did not teach appropriate with the curriculum 
from government. He just thought the students based on his own 
perception. He gave students’ assessment during teaching learning 
process based on students’ activities. 
 
  
 
b. Students’ Participation in the Classroom Activity 
Each student had different level of activity in class. There 
were active students and passive students. Most students did not 
have self-confidence to explore their capability. They laughed too 
much when they were taught by the teacher.  
Based on the observation, when the teacher asked the 
students to answer the teacher’s question, nobody answered directly. 
The students also lack self-confidence, so that the teacher didn’t 
know the student’s capability. This condition could make the 
teaching-learning process did not run well. In interview with teacher, 
the teacher said: 
“The students are shy to speak in English. However they 
understand they are afraid to speak and pronounce it because 
they afraid of making mistake or being laughed by their 
friend whereas their active participation could help the 
teacher in measuring how far their skill in the material which 
had been given. They didn’t feel confident in English for 
example seninisSunday..eh Monday.” (Interview with 
teacher, January 5
th
 2016). 
The researcher analyzed that it is a natural problem which 
often occurred in the class. The teacher created good relation 
between teachers and students. Relation meant the teacher tried to be 
their friend in teaching learning process. The teacher became their 
partner in learning. So if there is students would ask about something 
  
 
related to the material, the teacher could answer it and the students 
were notbe shy in delivering her/his question to the teacher. So, it 
made students felt comfort in the class and also the students enjoyed 
when the teacher gave explanation. If the students comfortable and 
enjoy with the lesson, they would be more active and received the 
material from the teacher easily. 
Based on observation, the students were not ready to learn 
English. So the teacher replaced teaching the subject into other 
subject such as drawing. In the next meeting, the students did not 
remember what has been learning before. The teacher had to review 
the material by giving some clues.  
 
B. Discussion 
1. Teaching Strategy Used by English Teacher in Teaching Vocabulary 
at the Eighth Grade of Mental Retardation Students of SMPLB 
YKAB Boyolali in the Academic Year 2015/2016 
Mental retardation as individual conditions with a low mental 
ability showed of delays and underdevelopment in all aspects. The one of 
underdevelopment is the inability to develop themselves in accordance 
with environmental demands. The mental retardation  do not afford or do 
not easily to internalize stimulation from the environment so that in 
addition his mental development is slow, the function of other capabilities 
such as the brain motor skills is too late also, and social skills 
(Rochman&Zainal: 1995:45). Therefore in teaching vocabulary is needed 
  
 
a strategy to teach mental retardation  students. The strategy of mastering 
English vocabulary to the mild mental retardation  studentsthat the teacher 
used based on the research findings, they are two strategies. They 
werecontext and memorization. 
By using context strategy, the students can know the vocabulary 
easier based on the uses of vocabulary in a context. Applying this strategy 
was effective by using text and picture. This strategy was done by reading 
a text from the text book. After the students read the text. The students 
were asked to find difficult words then the teacher would translate it 
directly or asked them to find the difficult word in their dictionary. By 
reading the new text the students was encouraged to learn by them self 
first. It is to measure which vocabularies that the students did not 
understand. As stated by Harmer (2003: 128) teacher need to his best to 
introduce topics that are relevant to our student's experienced. In lined 
with those statements based on the interview with the teacher in the 
second grade of mild mental retardation  in SMPLBYKABBoyolali, the 
teacher said that before he introduced a new topic he tried to build the 
understanding of his students first by asking their experienced related to 
the topic. 
The context strategy also was done by giving the students some 
picture related to the theme of the English vocabularies that was learnt by 
the student. The students were asked to say the picture name in 
English.Wright (1989: 17-18) states that pictures can motivate the 
students and make them want to pay attention and to take a part in the 
  
 
lesson. He adds that pictures contribute to the context in which the 
language is being used. In addition, Rohani (1997:76) states through 
pictures, the students can pay attention to an object or other matters that 
they have not seen before; pictures give the students a large experience 
and understanding. 
Harmer (2003) explained that picture can be useful tool to teach 
English vocabulary. The forms of picture are such as flash card, 
photograph and illustration. All kind of the picture can be used in 
multipleways such as drills, games, understanding, ornamentation, 
prediction, and discussion. In this case the teacher in the second grade of 
mild mental retardation  in SMPLBYKABBoyolali with lower level 
students a traditional use for pictures - especially flashcards- is in cue- 
response drills. the teacher hold up one up before nominating a student 
and getting a response. Then the teacher held up another one, and 
nominates different student and so on. This strategy was success to 
increase students’ vocabularies mastery.  
While by memorization, this strategy was done by explaining the 
vocabulary firstly in BahasaIndonesia. Then the teacher gave the students 
the example of the difficult words in simple sentences. Brewster, Ellis, 
and Girard in AlQahtani (2015) stated that even though translation does 
not create a need or motivation of the learners to think about word 
meaning. There are always some words that need to be translated and this 
technique can save a lot of time.After the students have learnt two 
  
 
contrasted or related gradable items; this can be a useful way of revising 
and feeding in the new items. 
The goal of teaching vocabulary in the eighth grade of mild mental 
retardation in SMPLBYKABBoyolali is able to make the students 
understand the English vocabularies. It means of comprehending and 
enable the students in being active in practicing English in front of the 
class and answering the question from the teacher.  
 
2. Problems  in the Teaching Vocabulary Mastery at the Eighth Grade 
of Mental Retardation Students of SMPLB YKAB Boyolali in the 
Academic Year 2015/2016 
There weretwo problems in teaching learning process of 
vocabulary mastery at eight grade students of mild mental retardation  in 
SMPLB YKAB Boyolali. They were teacher and students’ participant 
during teaching learning process. In SMPLB YKAB Boyolali, the teacher 
is English teacher in general. He is not from specific education as 
PendidikanLuarBiasa. The teacher should come from 
PendidikanLuarBiasa. So, he can treat the students well. If the teacher is 
not from the relevance education, he has to learn how to treat them in 
order that he can manage the class well. Whether the teaching learning 
process is running well, the students understand the material; the goal of 
learning can be achieved. 
 
  
 
Students’ participant is one of important thing in teaching 
learning process. It influences the running of teaching learning process 
itself. Most students did not have confident. They were not ready in 
learning English. They often remembered the material that has been 
taught.The teacher must always give more motivation in order the 
students have enthusiasm. 
 
  
  
 
CHAPTER V 
CONCLUSION AND SUGGESTION 
 
A. Conclusion 
After describing and analyzing the data, the researcher could draw 
conclusions based on the result of the observation of teaching learning process 
mastering vocabulary to the eighth grade of mild mental retardation in 
SMPLBYKABBoyolali. 
The strategy of mastering English vocabulary to the mild mental 
retardation studentsthat the teacher used based on the research findings, they 
were two strategies. They werecontext and memorization, this strategy was 
done by reading a text from the text book. After the students read the text. The 
students were asked to find difficult words then the teacher would translate it 
directly or asked them to find the difficult word in their dictionary. This 
strategy was also using picture as media. The teacher gave the students some 
picture related to the theme of the English vocabularies that was learnt by the 
student. The students were asked to say the picture name in English. While by 
memorization, this teacher gave some new vocabularies in Bahasa Indonesia. 
Then the teacher gave the students the example of the difficult words in simple 
sentences.  
The problem in the teaching vocabulary mastery at the eighth grade of 
mental retardation  students of SMPLB YKAB Boyolali in the academic year 
2015/2016 are teacher and students’students’ participation in the classroom 
activity. 
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 The teacher is not relevance, he can manage the classroom well. In the 
SekolahLuarBiasa, the teacher should come from education of 
PendidikanLuarBiasa also. The students’ participation was still less. They 
often did not ready in learning English, they were also forget the material that 
has been taught before. The teacher had to give more motivation in order that 
they have enthusiasm in learning English and increasing their skill. 
 
B. Suggestion 
The researcher would like to give some suggestions which may useful for 
parents, the teacher, and the school whoread this thesis especially for the 
English teacher who taught mental retardation  students. Since the result of this 
study showed that the English teachers of VIII class in SMPLBYKABBoyolali 
is not completely success, the researcher suggested as follows: 
1. For Parent 
 The researcher suggested to parents, that they should guide their 
children to study in home. The private study held by parents will be very 
helpful to students in more understanding the material from teacher. The 
parents also should pay more attention in helping their children to prepare 
their school equipment. 
2. For the teacher 
The researcher suggested to the English teacher to learn and 
explore more strategies in teaching English vocabulary to mental 
retardation  students because the strategy used to teach them should be in 
the different way from the strategy used to teach normal students. The 
  
 
teacher also should be learnt more about the mental retardation  itself. So 
the teacher can choose the best strategy to teach them. 
The teacher should give more attention to students thoroughly. The 
teacher does not allow the capable students wastes her time because of 
waiting 
3. For the school 
The researcher also suggested the school to choose an English 
teacher that has a special educational basic. A teacher should be 
understood to the students’ background so that she/he know the way 
she/he should apply in teaching and learning process. 
4. For the next researcher  
The researcher suggested to the next researcher who wants to adapt 
the same case of this thesis to catch another partwhich the researcher did 
not catch. After knowing the real conditions in SMPLBYKABBoyolali 
from this thesis, the next researcher can do action research probably.  
 
 
 
 
 
 
 
 
 
  
 
RENCANA PELAKSANAAN PEMBELAJARAN 
(RPP) 
 
Sekolah                   : SLB ABC YKAB Boyolali 
Kelas/Semester  : VIII C (Delapan) / 1 
Standar Kompetensi : 1. Memahami makna dalam percakapan transaksional dan 
interpersonal sederhana untuk berinteraksi dengan 
lingkungan terdekat 
KompetensiDasar : 1.1 Merespon makna dalam percakapan transaksional (to 
get things done) dan  interpersonal (bersosialisasi) yang 
menggunakan ragam bahasa lisan sangat sederhana secara 
akurat, lancar, dan berterima untuk berinteraksi dengan 
lingkungan terdekat yang melibatkan tindak tutur: meminta, 
memberi, menolak jasa, meminta, memberi, menolak 
barang, mengakui, mengingkari fakta, meminta dan 
memberi pendapat. 
Jenisteks  : Transactional / Interpersonal 
Tema   : Home Life 
Aspek/Skill  : Mendengarkan 
Alokasi Waktu  :2 x 35 menit 
 
1. TujuanPembelajaran 
Padaakhirpembelajaran, siswadapat: 
a. Menentukanpasangankalimatberdasarkanpercakapan 
b. Memilihjawaban yang tepatberdasarkanrekaman dialog 
c. Melengkapitekswawancaraberdasarkanrekaman 
d. Melengkapiteks dialog berdasarkanrekamandenganmemilhjawaban yang 
tersedia 
e. Melafalkan  kalimat interogatif dan kalimat positif dengan intonasi yang 
tepat 
 
 Karakter siswa yang diharapkan :  Dapat dipercaya ( Trustworthines) 
Rasa hormat dan perhatian( respect) 
Tekun( diligence )  
2. MateriPembelajaran 
a. Communication Practice (halaman 2, 3, 4, 5, 6) 
 Rekaman dialog 
 Rekamanpercakapandenganmenggunakan why dan because 
 Percakapan-percakapanmemuatungkapan-ungkapanberikut: 
 A: Why is the meeting at four? 
 B: Because it’s Friday 
b. Grammar Practice( halaman 7, 8, 31) 
  
 
 Penjelasan tentang kalimat interrogative-negative Simple Present 
 Penjelasankalimat imperative negative  
 Daftarpertanyaandanpilihanjawaban 
c. Developing Skills (halaman 10 , 12, 24) 
 Rekamanwawancara 
 Rekamanpercakapan 
d. Pronunciation (halaman 12) 
 Rekaman percakapan dengan intonasi kalimat interogatif dan kalimat 
positif 
e. Unit Self-Test (halaman 25) 
 Record your Voice: rekamanpercakapandenganmengacupadapetunjuk 
 
3. MetodePembelajaran: three-phase technique 
 
4. Langkah-langkahKegiatan 
A.KegiatanPendahuluan 
Apersepsi :  
 Tanya jawab tentang gambar 
 Brainstorming ideas: Why is the moon circular? Why should we 
study?,  etc. 
Motivasi : 
 Menjelaskan pentingnya materi yang akan dipelari berikut kompetensi 
yang harus dikuasi siswa 
 
B. KegiatanInti 
Eksplorasi 
Dalam kegiatan eksplorasi, guru: 
 Melibatkan peserta didik mencari informasi yang luas dan dalam 
tentang topik/tema materi yang akan dipelajari dengan menerapkan 
prinsip alam takambang jadi guru dan belajar dari aneka sumber; 
 Mendengarkan penjelasan tentang penggunaan bentuk interogatif 
negatif Simple Present 
 Menggunakan beragam pendekatan pembelajaran, media 
pembelajaran, dan sumber belajar lain; 
 Memfasilitasi terjadinya interaksi antarpeserta didik serta antara 
peserta didik dengan guru, lingkungan, dan sumber belajar lainnya; 
 Melibatkan peserta didik secara aktif dalam setiap kegiatan 
pembelajaran; dan 
 Memfasilitasi peserta didik melakukan percobaan di laboratorium, 
studio, atau lapangan. 
 
  
 
 
 
Elaborasi 
Dalam kegiatan elaborasi, guru: 
 Membiasakan peserta didik membaca dan menulis yang beragam 
melalui tugas-tugas tertentu yang bermakna; 
 Melengkapi kalimat berdasarkan pemahaman akan suatu percakapan 
 Memfasilitasi peserta didik melalui pemberian tugas, diskusi, dan lain-
lain untuk memunculkan gagasan baru baik secara lisan maupun 
tertulis; 
 Memberi kesempatan untuk berpikir, menganalisis, menyelesaikan 
masalah, dan bertindak tanpa rasa takut; 
 Memfasilitasi peserta didik dalam pembelajaran kooperatif dan 
kolaboratif; 
 Memfasilitasi peserta didik berkompetisi secara sehat untuk 
meningkatkan prestasi belajar; 
 Memfasilitasi peserta didik membuat laporan eksplorasi yang 
dilakukan baik lisan maupun tertulis, secara individual maupun 
kelompok; 
 Memfasilitasi peserta didik untuk menyajikan hasil kerja individual 
maupun kelompok; 
 Memfasilitasi peserta didik melakukan pameran, turnamen, festival, 
serta produk yang dihasilkan; 
 Memfasilitasi peserta didik melakukan kegiatan yang  menumbuhkan 
kebanggaan dan rasa percaya diri peserta didik. 
Konfirmasi 
Dalam kegiatan konfirmasi, guru: 
 Memberikan umpan balik positif dan penguatan dalam bentuk lisan, 
tulisan, isyarat, maupun hadiah terhadap keberhasilan peserta didik, 
 Memberikan konfirmasi terhadap hasil eksplorasi dan elaborasi peserta 
didik melalui berbagai sumber, 
 Memfasilitasi peserta didik melakukan refleksi untuk memperoleh 
pengalaman belajar yang telah dilakukan, 
 Memfasilitasi peserta didik untuk memperoleh pengalaman yang 
bermakna dalam mencapai kompetensi dasar: 
 Berfungsi sebagai narasumber dan fasilitator dalam menjawab 
pertanyaan peserta didik yang menghadapi kesulitan, dengan 
menggunakan bahasa yang baku dan benar; 
 Membantu menyelesaikan masalah; 
 Memberi acuan agar peserta didik dapat melakukan pengecekan 
hasil eksplorasi; 
 Memberi informasi untuk bereksplorasi lebih jauh; 
  
 
 Memberikan motivasi kepada peserta didik yang kurang atau 
belum berpartisipasi aktif.  
 Guru bertanya jawab tentang hal-hal yang belum diktahui siswa  
 Guru bersama siswa bertanya jawab meluruskan kesalahan 
pemahaman, memberikan penguatan  dan penyimpulan 
 
 
C. Kegiatan Penutup 
 Dalam kegiatan penutup, guru: 
 bersama-sama dengan peserta didik dan/atau sendiri membuat 
rangkuman/simpulan  pelajaran; 
 melakukan penilaian dan/atau refleksi terhadap kegiatan yang sudah 
dilaksanakan secara konsisten dan terprogram; 
 memberikan umpan balik terhadap proses dan hasil pembelajaran; 
 merencanakan kegiatan tindak lanjut dalam bentuk pembelajaran 
remedi, program pengayaan, layanan konseling dan/atau memberikan 
tugas baik tugas individual maupun kelompok sesuai dengan hasil 
belajar peserta didik; 
 menyampaikan rencana pembelajaran pada pertemuan berikutnya. 
 
5. Sumberbelajar 
a. Bukuteks yang relevan . 
b. CD / kaset 
c. Scriptpercakapandan/ataurekamanpercakapan 
d. Gambar-gambar yang relevan 
6. Penilaian 
Indikator 
PencapaianKompetensi 
Teknik 
Penilaian 
Bentuk 
Instrumen 
Instrumen/ Soal 
  
 
1. Merespon ungkapan 
meminta, memberi, 
menolak jasa 
2. Merespon ungkapan 
meminta, memberi, 
menolak barang 
3. Mengakui, 
mengingkari fakta 
4. Merespon 
ooooungkapan 
meminta dan memberi 
pendapat 
 
Tes  lisan 
 
 
 
Tes lisan 
 
 
 
 
 
 
 
 
 
 
Merespon 
secara lisan 
 
 
 
 
Pilihan ganda 
 
 
 
 
 
 
 
 
 
Respond the following statement 
A: Let me help you 
B: .... 
A: Can I have a bit? 
B: ........... 
 
Choose the right response 
A: Did you break the glass? 
B:....... 
a. Yes, I did 
b. I don’t know 
c. I’m not sure 
d. All right 
 
Give your response 
A: What do you think of my new 
dress 
B:............ 
 
 
 
 
a. Instrumen: 
Listen to the dialogue and fill in the blanks (listening script on listening 1 and 
pronunciation) 
1. A: _________________closed? 
B: _________________o’clock. 
2. A: _________________closed? 
B: _________________. 
3. A: _________________closed? 
B: _________________. 
4. David: I like tennis very much 
      __________________? 
5.   Karen: Well, I _____________ 
       But football is my favourite sport. 
David: Oh yes. ________________ 
b. PedomanPenilaian 
1. Untuk tiap nomor, tiap jawaban benar skor 3 
2. Jumlah skor maksimal  x 3 = 15  
3. Nilai maksimal = 10 
  
 
4. Nilai Siswa = 10x
alSkorMaksim
hanSkorPerole
 
c. RubrikPenilaian 
Uraian Skor 
Isi benar, tata bahasa benar 
Isi benar, tata bahasa kurang tepat 
Isi dan tata bahasa kurang tepat 
Tidak menjawab 
3 
2 
1 
0 
 
 
Mengetahui; 
Kepala Sekolah 
 
 
 
(B A R D I, S. Pd.) 
NIP /NIK :  .............................. 
........., ....................20..... 
Guru Mapel Bahasa Inggris, 
 
 
 
(NurRhohmad I) 
NIP /NIK :  .............................. 
 
  
 
RENCANA PELAKSANAAN PEMBELAJARAN 
(RPP) 
 
 
Sekolah                   : SLB ABC YKAB Boyolali 
Kelas/Semester : VIII C (Delapan) / 1 
Standar Kompetensi : 1. Memahami   makna  dalam percakapan transaksional 
dan interpersonal sederhana untuk berinteraksi dengan 
lingkungan sekitar 
Kompetensi Dasar : 1.2 Merespon makna yang terdapat dalam percakapan 
transaksional (to get things done) dan  interpersonal 
(bersosialisasi) sederhana secara akurat, lancar, dan 
berterima untuk berinteraksi dengan lingkungan sekitar 
yang melibatkan tindak tutur: mengundang, menerima 
dan menolak ajakan, menyetujui/tidak menyetujui, 
memuji, dan memberi selamat 
Jenisteks  : Transactional / Interpersonal 
Tema   : Narrating Past Event 
Aspek/Skill  : Mendengarkan 
Alokasi Waktu : 2 x 35 menit 
 
1. TujuanPembelajaran 
Padaakhirpembelajaran, siswadapat: 
b. Menjawabpertanyaanberdasarkanrekaman dialog 
c. Menjawabsecaralisan 
d. Menentukanbenaratausalahkalimat-kalimat yang tersedia 
e. Menulis kalimat berdasarkan rekaman sesuai dengan gambar 
f. Menentukan benar atau salah pengucapan kata kerja was dan were 
g. Menentukan pengucapan kata kerja was dan were sesuai intonasi dalam 
rekaman 
 
 Karakter siswa yang diharapkan :  Dapat dipercaya ( Trustworthines) 
Rasa hormat dan perhatian( respect) 
Tekun( diligence )  
2. MateriPembelajaran 
a. Communication Practice (halaman 44, 68, 69) 
 Rekaman dialog 
 Daftarpertanyaandanjawaban 
b. Grammar Practice (halaman 48, 49, 50, 62) 
 Pernyataan-pernyataan yang memuat ungkapan: 
 A: Was Karen at the sports center? 
  
 
 B: Yes, she was 
 (jawabansingkatdalambentukpast simple) 
 Penjelasan penggunaan kata kerja bantu may 
c. Developing Oral Skills(halaman 53) 
 Rekaman dialog 
d. Pronunciation (halaman 54) 
 Rekaman dan script kalimat-kalimat yang memuat kata kerja was dan 
were 
 
3. MetodePembelajaran: three-phase technique 
 
4. Langkah-langkahKegiatan 
A.KegiatanPendahuluan 
Apersepsi :  
 Tanya jawab tentang gambar dalam dialog 
 Menebak berdasarkan gambar apa yang terjadi dalam dialog. 
Motivasi : 
 Menjelaskan pentingnya materi yang akan dipelari berikut kompetensi 
yang harus dikuasi siswa 
 
B. KegiatanInti 
Eksplorasi 
Dalam kegiatan eksplorasi, guru: 
 Melibatkan peserta didik mencari informasi yang luas dan dalam 
tentang topik/tema materi yang akan dipelajari dengan menerapkan 
prinsip alam takambang jadi guru dan belajar dari aneka sumber; 
 Mendengarkan penjelasan bentuk past simple dari kata kerja be 
 Menggunakan beragam pendekatan pembelajaran, media 
pembelajaran, dan sumber belajar lain; 
 Memfasilitasi terjadinya interaksi antarpeserta didik serta antara 
peserta didik dengan guru, lingkungan, dan sumber belajar lainnya; 
 Melibatkan peserta didik secara aktif dalam setiap kegiatan 
pembelajaran; dan 
 Memfasilitasi peserta didik melakukan percobaan di laboratorium, 
studio, atau lapangan. 
Elaborasi 
Dalam kegiatan elaborasi, guru: 
 Membiasakan peserta didik membaca dan menulis yang beragam 
melalui tugas-tugas tertentu yang bermakna; 
 Melengkapi kalimat berdasarkan pemahaman akan suatu percakapan 
  
 
 Memfasilitasi peserta didik melalui pemberian tugas, diskusi, dan lain-
lain untuk memunculkan gagasan baru baik secara lisan maupun 
tertulis; 
 Memberi kesempatan untuk berpikir, menganalisis, menyelesaikan 
masalah, dan bertindak tanpa rasa takut; 
 Memfasilitasi peserta didik dalam pembelajaran kooperatif dan 
kolaboratif; 
 Memfasilitasi peserta didik berkompetisi secara sehat untuk 
meningkatkan prestasi belajar; 
 Memfasilitasi peserta didik membuat laporan eksplorasi yang 
dilakukan baik lisan maupun tertulis, secara individual maupun 
kelompok; 
 Memfasilitasi peserta didik untuk menyajikan hasil kerja individual 
maupun kelompok; 
 Memfasilitasi peserta didik melakukan pameran, turnamen, festival, 
serta produk yang dihasilkan; 
 Memfasilitasi peserta didik melakukan kegiatan yang  menumbuhkan 
kebanggaan dan rasa percaya diri peserta didik. 
 
Konfirmasi 
Dalam kegiatan konfirmasi, guru: 
 Guru bertanya jawab tentang hal-hal yang belum diktahui siswa  
 Guru bersama siswa bertanya jawab meluruskan kesalahan 
pemahaman, memberikan penguatan  dan penyimpulan 
 
C. Kegiatan Penutup 
 Dalam kegiatan penutup, guru: 
 bersama-sama dengan peserta didik dan/atau sendiri membuat 
rangkuman/simpulan  pelajaran; 
 melakukan penilaian dan/atau refleksi terhadap kegiatan yang sudah 
dilaksanakan secara konsisten dan terprogram; 
 memberikan umpan balik terhadap proses dan hasil pembelajaran; 
 merencanakan kegiatan tindak lanjut dalam bentuk pembelajaran 
remedi, program pengayaan, layanan konseling dan/atau memberikan 
tugas baik tugas individual maupun kelompok sesuai dengan hasil 
belajar peserta didik; 
 menyampaikan rencana pembelajaran pada pertemuan berikutnya. 
 
5. Sumberbelajar 
a. Bukuteks yang relevan .. 
b. CD / kaset. 
c. Scriptpercakapandan/ataurekamanpercakapan 
d. Gambar-gambar yang relevan 
  
 
 
 
 
 
 
6. Penilaian 
Indikator 
PencapaianKompetensi 
Teknik 
Penilaian 
Bentuk 
Instrumen 
Instrumen/ Soal 
 Merespon ungkapan 
mengundang,menerima
, dan menolak ajakan 
 
 Merespon ungkapan 
menyetujui / tidak 
menyetujui 
 
 Merespon ungkapan 
memuji 
 
 Merespon ungkapan 
memberi selamat 
 
Tes lisan  
 
Jawaban 
singkat 
 
Write your response to the 
following statements: 
 
1.A: Would you go with me to the 
movie ? 
  B: ... 
 
2.A: I do agree with you to join 
the speech contest. 
  B: ... 
 
3.A: You have a beautiful hair 
  B: ... 
 
4.A: Congratulation ! you passed 
your exams 
  B : ... 
 
a. Instrumen: 
 
Listen to the recording (A Message with a Map) and state whether these 
sentences are right or wrong.  
                      Right     
Wrong 
 
1. Mr. Miler was at the sports center this morning 
2. He usually gives Nigel the trining program every Sunday 
3. Nigel and Karen thought that Mr. Miller may not feel well 
4. Mrs. Miller was in the house 
5. Mr. Miller was out of London 
6. He never forgets to write the programmes 
7. There may be a map on the computer 
  
 
8. Nigel and Karen saw the message on the map 
9. Mrs. Miller didn’t find Nigel’s programme 
10. Karen is Nigel’s sister 
 
 
 
 
 
b. PedomanPenilaian 
1. Untuk tiap nomor, tiap jawaban benar skor 1 
2. Jumlah skor maksimal 10 x 1 = 10 
3. Nilai maksimal = 10 
4. Nilai Siswa = 10 
 
 
Mengetahui; 
Kepala Sekolah 
 
 
 
(B A R D I, S. Pd.) 
NIP /NIK :  .............................. 
........., ....................20..... 
Guru Mapel Bahasa Inggris, 
 
 
 
(NurRhohmad I) 
NIP /NIK :  .............................. 
  
 
RENCANA PELAKSANAAN PEMBELAJARAN 
(RPP) 
 
 
Sekolah                   : SLB ABC YKAB Boyolali 
Kelas/Semester  : VIII C (Delapan) / 1 
Standar Kompetensi : 2.  Memahami  makna dalam teks tulis fungsional 
pendek dan esei pendek sederhana yang berbentuk 
descriptive dan recount yang berkaitan 
denganlingkungan sekitar 
KompetensiDasar : 2.1 Merespon makna yang terdapat dalam teks lisan 
fungsional pendek sederhana  secara akurat, lancar, 
dan berterima untuk berinteraksi dengan lingkungan 
sekitar 
Jenisteks  : tekslisanfungsional 
Tema   : Home Life 
Aspek/Skill  : Mendengarkan 
Alokasi Waktu : 2 x 35 menit 
 
1. TujuanPembelajaran 
Padaakhirpembelajaran, siswadapat: 
a. Menjawabpertanyaan-pertanyaanberdasarkanrekamanpadahalamanwebsite 
b. Melengkapikalimatdenganmenggunakanthere are/is 
c. Membuatkalimat yang memuatsome/any 
d. Menulisinsruksisesuairekamandangambar 
e. Menentukanurutancarapenyajianteh 
f. Menggarisbawahisuku kata yang mendapattekanandalampengucapan 
 
 Karakter siswa yang diharapkan :  Dapat dipercaya ( Trustworthines) 
Rasa hormat dan perhatian( respect) 
Tekun( diligence )  
2. MateriPembelajaran 
a. Communication Practice (halaman 28) 
 Instruksi-instruksi yang memuat ungkapan berikut: 
- Don’t forget the toast  
- Pass me the bread 
b. Grammar Practice (halaman 18 dan19) 
 Penjelasandanlatihansoaltentangpenggunaanbentukinterogatifthere 
is/are 
 Penjelasandanlatihansoaltentangpenggunaanartikelpartitifsome/any 
 
  
 
 
c. Developing skills (halaman 11, 35, 36) 
 Rekamantekshalaman website tentangCrystal Palace national Sports 
Center 
 Rekamanurutancarapenyajiantehdangambar 
 Rekamandan script lagu 
d. Pronunciation (halaman 36) 
 Rekaman dan script suku kata yang mendapat tekanan ucapan 
e. Unit self-test (halaman 37) 
 Record your voice: jelaskancaramenyajikantehsecaraterperinci 
 
3. MetodePembelajaran: three-phase technique 
 
4. Langkah-langkahKegiatan 
A.KegiatanPendahuluan 
Apersepsi :  
 Tanya jawab tentang internet 
 Permainan: Simon Says 
Motivasi : 
 Menjelaskan pentingnya materi yang akan dipelari berikut kompetensi 
yang harus dikuasi siswa 
 
B. KegiatanInti 
Eksplorasi 
Dalam kegiatan eksplorasi, guru: 
 Melibatkan peserta didik mencari informasi yang luas dan dalam 
tentang topik/tema materi yang akan dipelajari dengan menerapkan 
prinsip alam takambang jadi guru dan belajar dari aneka sumber; 
 Mendengarkan penjelasan tentang artikel parttitif some/any 
 Menulis instruksi sesuai rekamandangambar 
 Menggunakan beragam pendekatan pembelajaran, media 
pembelajaran, dan sumber belajar lain; 
 Memfasilitasi terjadinya interaksi antarpeserta didik serta antara 
peserta didik dengan guru, lingkungan, dan sumber belajar lainnya; 
 Melibatkan peserta didik secara aktif dalam setiap kegiatan 
pembelajaran; dan 
 Memfasilitasi peserta didik melakukan percobaan di laboratorium, 
studio, atau lapangan. 
Elaborasi 
Dalam kegiatan elaborasi, guru: 
  
 
 Membiasakan peserta didik membaca dan menulis yang beragam 
melalui tugas-tugas tertentu yang bermakna; 
 Memfasilitasi peserta didik melalui pemberian tugas, diskusi, dan lain-
lain untuk memunculkan gagasan baru baik secara lisan maupun 
tertulis; 
 Memberi kesempatan untuk berpikir, menganalisis, menyelesaikan 
masalah, dan bertindak tanpa rasa takut; 
 Memfasilitasi peserta didik dalam pembelajaran kooperatif dan 
kolaboratif; 
 Memfasilitasi peserta didik berkompetisi secara sehat untuk 
meningkatkan prestasi belajar; 
 Memfasilitasi peserta didik membuat laporan eksplorasi yang 
dilakukan baik lisan maupun tertulis, secara individual maupun 
kelompok; 
 Memfasilitasi peserta didik untuk menyajikan hasil kerja individual 
maupun kelompok; 
 Memfasilitasi peserta didik melakukan pameran, turnamen, festival, 
serta produk yang dihasilkan; 
 Memfasilitasi peserta didik melakukan kegiatan yang  menumbuhkan 
kebanggaan dan rasa percaya diri peserta didik. 
 
Konfirmasi 
Dalam kegiatan konfirmasi, guru: 
 Memberikan umpan balik positif dan penguatan dalam bentuk lisan, 
tulisan, isyarat, maupun hadiah terhadap keberhasilan peserta didik, 
 Memberikan konfirmasi terhadap hasil eksplorasi dan elaborasi peserta 
didik melalui berbagai sumber, 
 Memfasilitasi peserta didik melakukan refleksi untuk memperoleh 
pengalaman belajar yang telah dilakukan, 
 Memfasilitasi peserta didik untuk memperoleh pengalaman yang 
bermakna dalam mencapai kompetensi dasar: 
 Berfungsi sebagai narasumber dan fasilitator dalam menjawab 
pertanyaan peserta didik yang menghadapi kesulitan, dengan 
menggunakan bahasa yang baku dan benar; 
 Membantu menyelesaikan masalah; 
 Memberi acuan agar peserta didik dapat melakukan pengecekan 
hasil eksplorasi; 
 Memberi informasi untuk bereksplorasi lebih jauh; 
 Memberikan motivasi kepada peserta didik yang kurang atau 
belum berpartisipasi aktif.  
 Guru bertanya jawab tentang hal-hal yang belum diktahui siswa  
 Guru bersama siswa bertanya jawab meluruskan kesalahan 
pemahaman, memberikan penguatan  dan penyimpulan 
  
 
 
C. Kegiatan Penutup 
 Dalam kegiatan penutup, guru: 
 bersama-sama dengan peserta didik dan/atau sendiri membuat 
rangkuman/simpulan  pelajaran; 
 melakukan penilaian dan/atau refleksi terhadap kegiatan yang sudah 
dilaksanakan secara konsisten dan terprogram; 
 memberikan umpan balik terhadap proses dan hasil pembelajaran; 
 merencanakan kegiatan tindak lanjut dalam bentuk pembelajaran 
remedi, program pengayaan, layanan konseling dan/atau memberikan 
tugas baik tugas individual maupun kelompok sesuai dengan hasil 
belajar peserta didik; 
 menyampaikan rencana pembelajaran pada pertemuan berikutnya. 
 
5. Sumberbelajar 
a. Bukuteks yang relevan.. 
b. CD / kaset. 
c. Scriptpercakapandan/ataurekamanpercakapan 
d. Gambar-gambar yang relevan 
 
6. Penilaian 
Indikator 
PencapaianKompetensi 
Teknik 
Penilaian 
Bentuk 
Instrumen 
Instrumen/ Soal 
1.Mengidentifikasi 
informasi yang terdapat 
dalam teks fungsional 
pendek berupa   
undangan.    
2 Mengidentifikasi ciri    
    kebahasaan dalam    
    teks fungsional    
    pendek berupa    
    Undangan. 
Tes 
tertulis 
 
Melengkapi   
rumpang 
 
1. Complete the     following  
 sentences based  on the text 
you  hear 
 
2. Listen to the text and give 
short answer 
 
a. Instrumen: 
Listen to the recording about how to serve a glass of avocado float. 
Script: 
If you want to have a glass of avocado float with melted chocolate on the 
top of it, please prepare some ice cubes, water, sugar and a bar of 
chocolate. Mix the ice cubes with water and some sugar. Blend smoothly 
  
 
until mixed and soft. Pour it into a glass. Heat a bar of chocolate and pour 
into the blended avocado. The float is ready to serve! 
Rewrite the instructions: 
b. PedomanPenilaian 
1. Untuk tiap nomor, tiap jawaban benar skor 2 
2. Jumlah skor maksimal 5 x 2 = 10  
3. Nilai maksimal = 10 
4. Nilai Siswa = 10x
alSkorMaksim
hanSkorPerole
 
 
c. RubrikPenilaian 
Uraian Skor 
Jawabanbenardengankalimatsempurna 
Jawaban benar dengan kalimat kurang sempurna 
Jawabansalah 
 
2 
1 
0 
 
 
 
Mengetahui; 
Kepala Sekolah 
 
 
 
(B A R D I, S. Pd.) 
NIP /NIK :  .............................. 
........., ....................20..... 
Guru Mapel Bahasa Inggris, 
 
 
 
(NurRhohmad I) 
NIP /NIK :  .............................. 
 
 
 
 
 
 
 
 
 
 
  
 
  
KURIKULUM TINGKAT SATUAN PENDIDIKAN (KTSP) 
PERANGKAT PEMBELAJARAN 
SILABUS PEMBELAJARAN 
Mata Pelajaran  : Bahasa Inggris. 
Satuan Pendidikan : SMPLB 
Kelas/Semester  : VIII C/1 
 
Nama Guru  : Nur Rhohmad I 
NIP /NIK : ........................... 
Sekolah : SLB ABC YKAB Boyolali 
 
 
  
 
SILABUS PEMBELAJARAN 
 
Sekolah : SLB ABC YKAB Boyolali 
Kelas : VIII C ( Delapan ) 
Mata Pelajaran : BAHASA INGGRIS 
Semester : 1 (Satu) 
Standar Kompetensi  : Mendengarkan 
1. Memahami   makna  dalam percakapan transaksional dan 
interpersonal sederhana untuk berinteraksi dengan 
lingkungan sekitar. 
Kompetensi  
Dasar 
Materi 
Pembelajaran 
Kegiatan 
Pembelajaran 
Indikator Pencapaian 
Kompetensi 
Penilaian 
Alokasi 
 Waktu 
Sumber  
Belajar Teknik Bentuk 
 Instrumen 
Contoh  
Instrumen 
1.1 Merespon 
makna yang 
terdapat dalam 
percakapan 
transaksional 
(to get things 
done) dan  
interpersonal 
(bersosialisasi) 
sederhana 
secara akurat, 
lancar, dan 
berterima 
untuk 
berinteraksi 
dengan 
lingkungan 
sekitar yang 
melibatkan 
tindak tutur: 
meminta, 
memberi, 
menolak jasa, 
meminta, 
memberi, 
menolak 
barang, 
mengakui, 
mengingkari 
fakta, dan 
meminta dan 
memberi 
pendapat 
  
 
 
 
 
 
Percakapan singkatan 
memuat ungkapan – 
ungkapan: 
 
1.A : Let me help you. 
  B : Thank you so 
much. 
 
2.A: Can I have a bit? 
  B: Sure. Here you are.                                                      
 
3.A: Did you break the 
glass? 
  B: Yes I did  /  No, it 
wasn’t me. 
 
4.A: What do you think 
of this? 
  B: Not bad. 
 
TataBahasa 
- Auxiliary verb:  
  can, may, must,should 
- Simple Past  
 
Kosa Kata 
- Kata Terkait jenis teks    
  dan tema 
 
 
 
 
 
1. Brainstorming 
bertanya dan 
menjawab 
tentang 
berbagai hal 
terkait tema 
topik yang 
akan 
dibicarakan. 
2. Membahas 
kosakata ( 
noun   phrase, 
verb phrase, 
adverb phrase) 
tata bahasa 
(kalimat 
sederhana 
tentang 
tawaran jasa, 
meminta 
sesuatu, 
informasi 
faktual, 
pendapat 
terkait  materi 
percakapan . 
3. Mendengarkan 
percakapan  
yang memuat 
ungkapan-
ungkapan 
dalam materi. 
4.   Menjawab 
pertanyaan 
tentang isi 
percakapan. 
5.   Memberi 
respon lisan 
dan tulis 
5. Merespon 
ungkapan meminta, 
memberi, menolak 
jasa 
6. Merespon 
ungkapan meminta, 
memberi, menolak 
barang 
7. Mengakui, 
mengingkari fakta 
8. Merespon 
ooooungkapan 
meminta dan 
memberi pendapat 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Tes  lisan 
 
 
 
 
 
 
 
 
Tes lisan 
 
 
Tes tulis 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Merespon secara 
lisan 
 
 
 
 
 
 
 
Pertanyaan lisan 
 
 
Pilihan ganda 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Respond the 
following statement 
A: Let me help you 
B: .... 
 
A: Can I have a 
bit? 
B: ........... 
 
Choose the right 
response 
A: Did you break 
the glass? 
B:....... 
a. Yes, I did 
b. I don’t know 
c. I’m not sure 
d. All right 
 
Give your response 
A: What do you 
think of my new 
dress 
B:............ 
 
 
 
 
 
 
 
 
 
2 x 40 
menit 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
1. Script 
percakap - 
    an 
2. Rekaman 
    Percakapan: 
-  Cassette 
-  Tape  
   Recorder 
-  CD  
-  CD  Player 
-  TV 
3. Gambar- 
gambar/ 
benda terkait 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
1  
  
 
Kompetensi  
Dasar 
Materi 
Pembelajaran 
Kegiatan 
Pembelajaran 
Indikator Pencapaian 
Kompetensi 
Penilaian 
Alokasi 
 Waktu 
Sumber  
Belajar Teknik Bentuk 
 Instrumen 
Contoh  
Instrumen 
  
 
 
terhadap 
ungkapan yang 
didengar. 
 
 
 
 
 
 
 
 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 Karakter siswa yang diharapkan :  Dapat dipercaya ( Trustworthines) 
Rasa hormat dan perhatian ( respect ) 
Tekun ( diligence )  
     
1.2 Merespon 
makna yang 
terdapat dalam 
percakapan 
transaksional 
(to get things 
done) dan  
interpersonal 
(bersosialisasi) 
sederhana 
secara akurat, 
lancar, dan 
berterima 
untuk 
berinteraksi 
dengan 
lingkungan 
sekitar yang 
melibatkan 
tindak tutur: 
mengundang, 
menerima dan 
menolak 
ajakan, 
menyetujui/tid
ak menyetujui, 
memuji, dan 
memberi 
selamat 
 
Ungkapan Baku 
-It’s a very kind of you 
Percakapan singkatan 
memuat ungkapan – 
ungkapan: 
1.A: Would you come to   
       my party? 
  B: I’d love to /  I want  
      to, but ........ 
 
2.A; I do agree 
  B; Thanks for the  
      support. 
3. A; No way .... 
   B:  It’s O.K. No  
      problem 
 
4. A: You have beautiful  
       hair. 
  B: Thank you. 
 
5.A: Happy birthday. 
  B: Thank you. 
 
Tata Bahasa  
- Would you..... 
- I’d love to 
 
Kosa kata 
- Kata terkait tema dan    
  jenis teks 
1. Memberi 
respons lisan 
Curah 
pendapat 
tentang hal-hal 
terkait 
topik/ungkapan 
yang akan 
dibahas 
2. Membahas 
kosakata dan 
tata bahasa 
terkait topik / 
ungkapan yang 
dibahas 
3. Mendengarkan 
percakapan 
memuat 
ungkapan 
terkait marteri 
4. Tanya jawab 
tentang isi 
percakapan  
5. Tanya jawab 
tentang fungsi 
dan makna 
ungkapan 
dalam 
percakapan 
 
 Merespon 
ungkapan 
mengundang,mener
ima, dan menolak 
ajakan 
 
 Merespon 
ungkapan 
menyetujui / tidak 
menyetujui 
 
 Merespon 
ungkapan memuji 
 
 Merespon 
ungkapan memberi 
selamat 
 
Tes tulis 
 
 
 
 
Tes lisan  
 
 
 
Tes lisan 
Pertanyaan lisan 
 
 
 
Isian 
 
 
 
 
Jawaban singkat 
 
Write your 
response to the 
following 
statements: 
 
1.A: Would you go 
with me to the 
movie ? 
  B: ... 
 
2.A: I do agree 
with you to 
join the speech 
contest. 
  B: ... 
 
3.A: You have a 
beautiful hair 
  B: ... 
 
4.A: 
Congratulation 
! you passed 
your exams 
  B : ... 
2 x 40  
menit 
 
2 Script 
percakapan  
3 Rekaman 
percakapan 
4 Tape recorder 
5 Gambar yang 
relevan 
Buku teks yang 
relevan 
  
 
Kompetensi  
Dasar 
Materi 
Pembelajaran 
Kegiatan 
Pembelajaran 
Indikator Pencapaian 
Kompetensi 
Penilaian 
Alokasi 
 Waktu 
Sumber  
Belajar Teknik Bentuk 
 Instrumen 
Contoh  
Instrumen 
 
Ungkapan Baku 
- I’d Love to 
- No Way 
- It’s ok 
 
 Karakter siswa yang diharapkan :  Dapat dipercaya ( Trustworthines) 
Rasa hormat dan perhatian ( respect ) 
Tekun ( diligence )  
     
 
 
 
    
  
 
SILABUS PEMBELAJARAN 
 
Sekolah : SLB ANC YKAB Boyolali 
Kelas : VIII C ( Delapan ) 
Mata Pelajaran : BAHASA INGGRIS 
Semester : 1 (Satu) 
Standar Kompetensi  : Mendengarkan 
2. Memahami   makna   dalam teks  lisan fungsional dan monolog 
pendek sederhana berbentuk  descriptive dan recount  untuk 
berinteraksi dengan lingkungan sekitar. 
 
Kompetensi  
Dasar 
Materi 
Pembelajaran 
Kegiatan 
Pembelajaran 
Indikator 
Pencapaian 
Kompetensi 
Penilaian 
Alokasi 
 Waktu 
Sumber  
Belajar Teknik Bentuk 
 Instrumen 
Contoh  
Instrumen 
2.1 Merespon 
makna yang 
terdapat dalam 
teks lisan 
fungsional 
pendek 
sederhana  
secara akurat, 
lancar, dan 
berterima untuk 
berinteraksi 
dengan 
lingkungan 
sekitar. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Teks fungsioanl pendek 
berupa : 
 
1.Undangan                     
Contoh: 
Dear Rio,  
I want you to come to my 
house for lunch on Sunday 
at 12 a.m. 
Thanks. 
                     Mona 
 
2. Short  Messages 
    Contoh :  
    -Dear Intan,  
Meet me after school 
                      Aya 
3. Kosa Kata 
     - Kata Terkait tema  
       dan jenis teks 
 
4. Tata bahasa  
     - To Invinitive 
     - What... for? 
 
5. Ungkapan Baku : 
     - Please.......! 
 
 
 
 
 
1. Tanya jawab 
tentang berbagai 
hal terkait 
topik/tema yang 
akan dibahas 
2. Membahas 
kosakata yang 
terkait 
tema/topik/unda
ngan (noun 
phrase, verb 
phrase) 
3. membahas 
ungkapan-
ungkapan yang 
sering muncul 
dalam undangan: 
- I want you to 
come  to....... 
- Please come 
to ..... 
- Don’t forget 
to come  
to...... 
4. Mendengarkan 
teks fungsional 
pendek 
(undangan) 
5. menjawab 
pertanyaan 
tentang berbagai 
informasi yang 
terdapat dalam 
teks fungsional, 
undangan. 
6. Mendengarkan 
contoh-contoh 
2. Mengidentifikasi 
informasi yang 
terdapat dalam 
teks fungsional 
pendek berupa   
undangan.    
 
222.  Mengidentifi-
kasi ciri    
    kebahasaan dalam    
    teks fungsional    
    pendek berupa    
    Undangan.                            
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Tes tertulis 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Melengkapi   
rumpang 
 
 
 
 
Menjawab 
singkat 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
1. Complete the  
    following  
    sentences 
based    
    on the text you  
    hear 
 
2. Listen to the 
text and give 
short answer 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
2 x 40 menit 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
1.  Script teks 
undangan 
2. Rekaman 
undangan 
- cassette 
- tape 
recorder 
- CD  
- CD  
Player 
- TV 
3. Gambar/ 
realia terkait 
tema/topik/ 
jenis teks 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
 
Kompetensi  
Dasar 
Materi 
Pembelajaran 
Kegiatan 
Pembelajaran 
Indikator 
Pencapaian 
Kompetensi 
Penilaian 
Alokasi 
 Waktu 
Sumber  
Belajar Teknik Bentuk 
 Instrumen 
Contoh  
Instrumen 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
undangan 
lainnya dari 
teman. 
7. Mengidentifikasi 
ciri kebahasaan 
teks fungsional 
pendek : 
undangan 
- invitee 
- occasion 
- time 
- place 
- Invitor 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 Karakter siswa yang diharapkan :  Dapat dipercaya ( Trustworthines) 
Rasa hormat dan perhatian ( respect ) 
Tekun ( diligence ) 
    3.  
2.2 Merespon 
makna yang 
terdapat dalam 
monolog 
pendek 
sederhana 
secara akurat, 
lancar, dan 
berterima  
untuk 
berinteraksi 
dengan 
lingkungan 
sekitar dalam 
teks berbentuk 
descriptive dan 
recount 
 
1. Teks lisan berbentuk 
 descriptive 
 recount 
 
2.Langkah retorika teks : 
 descriptive 
(identification – 
descriptions) 
 recount ( orientation 
events – 
reorientation) 
 
3.Ciri-ciri kebahasaan teks  
   descriptive dan recount. 
 
4. Tata Bahasa  
 Past continuous  
 Conjunctions 
- when...... 
- while ...... 
5. Kosakata terkait tema  
    dg jenis teks 
1 Eliciting kosakata 
terkait 
tema/topik/ jenis 
teks 
2 Membahas tata 
bahasa terkait 
jenis teks yang 
akan dibahas 
3 Mendengarkan 
teks  monolog 
descriptive / 
recount dengan 
topik tertentu 
4 Menjawab 
pertanyaan 
tentang berbagai 
informasi terkait 
teks yang 
didengar 
5 Menjawab 
pertanyaan 
tentang tujuan 
komunikatif teks 
yang didengar 
 
1. Mengidentifikasi 
Informasi/makna 
yang terdapat 
dalam teks 
berbentuk 
descriptive dan 
recount 
2. Mengidentifikasi 
tujuan komunikatif 
dan langkah 
retorika teks 
deskriptif dan 
recount.   
 
Tes lisan 
 
 
 
 
 
 
 
Tes tulis 
Pertanyaan 
lisan 
 
 
 
 
 
 
PG 
 
Answer the 
questions orally 
based on the text 
you listen to 
 
 
 
 
Choose the best 
option based on 
the text you have 
listened to 
8 x 40 menit 
 
1 Buku teks 
yang relevan 
2 Gambar 
terkait tema / 
topik 
3 Script teks:  
descriptive / 
recount  
4 Rekaman teks 
5 Tape recorder 
6 OHP 
7 Lingkungan 
sekitar 
 
 Karakter siswa yang diharapkan :  Dapat dipercaya ( Trustworthines) 
Rasa hormat dan perhatian ( respect ) 
Tekun ( diligence ) 
     
 
 
 
  
 
 
Mengetahui; 
Kepala Sekolah 
 
 
 
( B A R D I, S. Pd. ) 
NIP /NIK : ; ..................................... 
........., Agustus 2016 
Guru Mapel Bahasa Inggris, 
 
 
 
 
(NUR RHOHMAD I, S. Pd.) 
NIP /NIK : ; ............................. 
  
 
  
 
SILABUS PEMBELAJARAN 
 
Sekolah : SLB ABC YKAB Boyolali 
Kelas : VIII C ( Delapan ) 
Mata Pelajaran : BAHASA INGGRIS 
Semester : 1 (Satu) 
Standar Kompetensi  : Berbicara 
3. Mengungkapkan makna dalam percakapan transaksional dan 
interpersonal lisan pendek sederhana untuk berinteraksi 
dengan lingkungan sekitar 
 
Kompetensi  
Dasar 
Materi 
Pembelajaran 
Kegiatan 
Pembelajaran 
Indikator 
Pencapaian 
Kompetensi 
Penilaian 
Alokasi 
 Waktu 
Sumber  
Belajar Teknik Bentuk 
 Instrumen 
Contoh  
Instrumen 
 Mengungkapkan 
makna dalam 
percakapan 
transaksional (to get 
things done) dan  
interpersonal 
(bersosialisasi) 
sederhana dengan 
menggunakan 
ragam bahasa lisan 
secara akurat, 
lancar, dan 
berterima untuk 
berinteraksi dengan 
lingkungan sekitar 
yang melibatkan 
tindak tutur: 
meminta, memberi, 
menolak jasa, 
meminta, memberi, 
menolak barang, 
mengakui, 
mengingkari fakta, 
dan meminta dan 
memberi pendapat  
 
 
 
 
 
 
 
 
 
 
 
1. Percakapan   
     singkatan memuat  
     ungkapan –  
    ungkapan. 
Contoh : 
 A; Let me help you. 
  B: Thank you so 
much. 
 
 A: Can I have a bit. 
   B: Sure. Here you 
are. 
 
 A: Did you break 
the   
        glass? 
   B: Yes, I did  / 
        No, it wasn’t me. 
 
 A: What do you 
think of this? 
   B: Not bad. 
 
2. Tata Bahasa  
    - Yes/No Questions 
    - QW-Questions 
 
3. Kosa kata 
     - Kata terkait tema  
        dan jenis teks 
 
1. Review kosakata 
dan ungkapan-
ungkapan terkait 
materi dan tema 
2. Tanya jawab 
menggunakan 
ungkapan-
ungkapan 
tersebut 
3. Bermain peran 
melakukan 
percakapan yang 
disediakan guru 
4. Bermain peran 
melakukan 
percakapan 
berdasarkan 
situasi /gambar 
yang disediakan 
5. Menggunakan 
ungkapan yang 
telah dipelajari 
dalam real life 
situation 
 
 
 
 
 
 
 
 
 
 
 
1. Bertanya dan 
menjawab 
tentang 
meminta,memb
eri, menolak 
jasa 
2. Bertanya dan 
menjawab 
tentang 
meminta,memb
eri, menolak 
barag 
3. Bertanya dan 
menjawab 
tentang 
mengakui, 
mengingkari 
fakta 
4. Bertanya dan 
menjawab 
memberi 
pendapat 
 
 
 
 
 
 
 
 
 
 
 
 
 
Unjuk kerja 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Uji Petik 
Berbicara 
Bermain peran 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Create a dialogue 
based on the role 
cards and perform 
it in front of the 
class. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
4 x 40 
menit 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
1. Buku teks 
yang 
relevan 
2.  Gambar-
gambar 
terkait tema 
3. Realia 
Benda sekitar 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
 
Kompetensi  
Dasar 
Materi 
Pembelajaran 
Kegiatan 
Pembelajaran 
Indikator 
Pencapaian 
Kompetensi 
Penilaian 
Alokasi 
 Waktu 
Sumber  
Belajar Teknik Bentuk 
 Instrumen 
Contoh  
Instrumen 
 
 
4. Ungkapan Baku  
     - Sorry 
     - I Think so 
     - I don’t think so 
 
  
 Karakter siswa yang diharapkan :  Dapat dipercaya ( Trustworthines) 
Rasa hormat dan perhatian ( respect ) 
Tekun ( diligence ) 
     
 Memahami dan 
merespon 
percakapan 
transaksional (to get 
things done) dan  
interpersonal 
(bersosialisasi) 
sederhana dengan 
menggunakan 
ragam bahasa lisan 
secara akurat, 
lancar, dan 
berterima untuk 
berinteraksi dengan 
lingkungan sekitar 
yang melibatkan 
tindak tutur: 
mengundang, 
menerima dan 
menolak ajakan, 
menyetujui/tidak 
menyetujui, 
memuji, dan 
memberi selamat 
 
1.Percakapan 
singkatan memuat 
ungkapan – ungkapan. 
 
 A: Would you come 
to  
     party? 
  B: I’d love to / I 
wan’t to,  but 
......... 
 
 A: I do agree. 
  B: Thanks for the 
     Support. 
 
 A: No, way, ... 
  B: It’s O.K. I  
     understand. 
 
 A: You have 
beautiful  
     hair. 
  B: Thank you. 
 
 A: Happy birthday. 
  B; Thank you. 
 
2. Tata Bahasa  
 Adjective Phrase 
 Noun Phrase 
 
3. Kosa Kata 
 Kata terkait tema 
dan jenis teks 
 
1. Review kosakata 
terkait tema, 
topik 
sebelumnya  
2. Memperkenalka
n kosakata baru / 
ungkapan-
ungkapan yang 
akan dibahas 
3. Tanya jawab 
menggunakan 
ungkapan-
ungkapan terkait 
materi 
4. Menirukan 
percakapan yang 
diucapkan guru 
5. Melakukan 
percakapan yang 
diberikan 
6. Melakukan 
tanya jawab 
menggunakan 
ungkapan 
 
1. Bertanya dan 
menjawab 
tentang 
mengundang, 
menerima, 
menolak ajakan 
2. Bertanya dan 
menjawab 
tentang 
menyetujui.tida
k menyetujui 
3. Bertanya dan 
menjawab 
tentang memuji 
4. Bertanya dan 
menjawab 
tentang 
memberi 
selamat 
 
Unjuk kerja 
 
Uji Petik 
berbicara 
Bermain peran 
 
Create a dialogue 
based on the role 
cards and perform 
it in front of the 
class. 
 
 
4x40 menit 1 Buku teks 
yang 
relevan 
2  Gambar-
gambar 
terkait tema 
3 Realia 
4 Role cards 
 
  
 
Kompetensi  
Dasar 
Materi 
Pembelajaran 
Kegiatan 
Pembelajaran 
Indikator 
Pencapaian 
Kompetensi 
Penilaian 
Alokasi 
 Waktu 
Sumber  
Belajar Teknik Bentuk 
 Instrumen 
Contoh  
Instrumen 
4. Intonations 
 Falling 
 raising 
 
 Karakter siswa yang diharapkan :  Dapat dipercaya ( Trustworthines) 
Rasa hormat dan perhatian ( respect ) 
Tekun ( diligence ) 
     
 
 
 
 
Mengetahui; 
Kepala Sekolah 
 
 
 
( B A R D I, S. Pd. ) 
NIP /NIK : ; ..................................... 
........., Agustus 2016 
Guru Mapel Bahasa Inggris, 
 
 
 
 
(NUR RHOHMAD I, S. Pd.) 
NIP /NIK : ; ............................. 
  
  
KURIKULUM TINGKAT SATUAN PENDIDIKAN (KTSP) 
PERANGKAT PEMBELAJARAN 
SILABUS PEMBELAJARAN 
Mata Pelajaran  : Bahasa Inggris. 
Satuan Pendidikan : SMPLB 
Kelas/Semester  : VIII C/2 
 
Nama Guru  : Nur Rhohmad I 
NIP /NIK : ........................... 
Sekolah : SLB ABC YKAB Boyolali 
 
 
  
 
SILABUS PEMBELAJARAN 
 
Sekolah : SLB ABC YKAB Boyolali 
Kelas : VIII C ( Delapan ) 
Mata Pelajaran : BAHASA INGGRIS 
Semester : 2 (Dua) 
Standar Kompetensi  : Berbicara 
4. Mengungkap kan   makna dalam teks  lisan fungsional dan 
monolog pendek sederhana yang berbentuk descriptive dan 
recount untuk berinteraksi dengan lingkungan sekitar 
 
Kompetensi  
Dasar 
Materi 
Pembelajaran 
Kegiatan 
Pembelajaran 
Indikator 
Pencapaian 
Kompetensi 
Penilaian 
Alokasi 
 Waktu 
Sumber  
Belajar Teknik Bentuk 
 Instrumen 
Contoh  
Instrumen 
4.1 .Mengungkapkan 
makna dalam 
bentuk teks lisan 
fungsional 
pendek  
sederhana dengan 
menggunakan 
ragam bahasa 
lisan secara 
akurat, lancar, 
dan berterima 
untuk berinteraksi 
dengan 
lingkungan 
sekitar 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
1. Teks fungsional  
     pendek berupa : 
 Undangan                           
Contoh:  
Dear Rio,  
       I want you to 
come to my      
house for lunch 
on Sunday at 12 
a.m. 
      Thanks.               
                    Mona 
 
 Pesan Singkat, 
      Contoh :  
      Intan,  
      Meet me  
      after school. 
                   Aya. 
 
2. Tata Bahasa  
- I want you to .... 
- Don’t Forget to .... 
 
3. Kosa kata 
- Kata terkait tema dan 
jenis teks 
 
4. Ungkapan Baku 
- Ungkapan pembuka 
   - Dear....... 
   - Hi,....... 
1. Mendengarkan 
teks fungsional 
pendek: 
undangan 
2. Tanya jawab 
tentang isi teks 
“undangan” 
3. Tanya jawab 
tentang struktur 
teks 
4. Membuat 
kalimat 
sederhana terkait 
jenis teks bentuk 
undangan 
- I want to come 
to.... 
- Please come to 
........ 
5. Berlatih 
mengundang 
seseorang  
secara lisan 
menggunakan 
gambit-gambit 
tertentu 
        Contoh: 
        A: Hi Guys, I 
want you all 
to       come 
to my 
birthday 
party. 
        B: We’d love to! 
When? 
        A: Tomorrow, at 
1. Mengungkapan 
secara lisan teks 
fungsional 
pendek 
berbentuk 
undangan.                                   
 
2. Bertanya dan 
menjawab 
secara lisan 
berbagai 
informasi 
tentangteks 
fungsional 
pendek 
berbentuk 
undangan                                                    
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Unjuk kerja 
 
 
 
 
Tes lisan 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Uji petik 
berbicra 
 
 
 
 
Pertanyaan lisan 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
1. Invite your 
friend   
    to come to your  
    bithday party  
    orally! 
 
2. Ask and answer  
    orally based on  
    the invitation  
    card given. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
2  x 40  menit 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 Buku teks yang 
relevan 
 
1. Gambar 
terkait 
tema/topik 
 
2. Benda-benda 
sekitar 
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4.2. Mengungkapkan 
makna dalam 
monolog pendek 
sederhana dengan 
menggunakan 
ragam bahasa 
lisan secara 
akurat, lancar, 
dan berterima 
untuk berinteraksi 
dengan 
lingkungan 
sekitar dalam teks 
berbentuk 
descriptive dan 
recount 
- Ungkapan penutup 
    - Yours  
    - Love 
 
 
 
 
 
 
 
 
 
 
1. Teks pendek      
    berbentuk 
descriptive   
    dan recount. 
2.  –  informasi 
faktual 
- informasi rinci 
- gagasan utama 
- gagasan 
pendukung 
dalam teks 
pendek 
berbentuk 
recount 
3. Ciri kebahasaan 
teks 
     descriptive dan 
recount 
4. Langkah retorika 
teks descriptive 
dan recount. 
5. Kosa kata terkait 
tema dan jenis 
teks 
6. Tata Bahasa  
    - Adverb phrase 
    - Conjunctions 
         - and 
         - but 
         - or etc 
 
4.00 
6. Secara 
berpasangan 
atau dalam 
kelompok 
mengungkapkan 
undangan 
berdasarkan 
konteks/situasi 
yang diberikan 
7. Secara mandiri 
mengungkapkan 
undangan lisan 
 
 
1. Tanya jawab 
berbagai hal 
terkait topik 
tertentu ( 
peristiwa, 
kejadian, 
pengalaman ) 
2. Mengembangkan 
kosakata, tata 
bahasa terkait 
topik / jenis teks 
descriptive dan 
recount 
3. Mengidentifikasi 
kejadin, 
peristiwa, 
pengalaman yang 
pernah dialami 
melalui tanya 
jawab  
4. Melakukan 
monolog dalam 
bentuk 
descriptive dan 
recount  
 
 
 
   
 
 
 
 
 
 
 
 
 
 
 
 
 
1. Bertanya dan 
menjawab 
berbagai infmasi 
secara lisan dalam 
teks pendek 
berbentuk :                                                 
- descriptive 
- recount 
2. Melakukan 
monolog pendek 
dalam bentuk   
- descriptive 
- recount 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Unjuk kerja  
 
 
Unjuk kerja 
 
 
 
 
Tes lisan 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Uji petik 
berbicara, 
bertanya dan 
menjawab 
 
Uji petik 
berbicara 
mendeskripsika
n sesuatu  
 
Uji petik 
berbicara, 
menceritakan 
kejadian 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Ask and answer 
based on the 
following 
situation 
 
1. Look at this 
thing and 
describe it. 
 
2. Think of an 
activity or 
event that 
happened to 
you yesterday 
and tell us 
about it. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
6 x 40 menit 
 
 
 
 
 
 
 
 
 
 
 
 
 
1. Buku teks 
yang relevan 
 
2. Koran/majal-
ah 
 
3. Gambar 
peristiwa 
 
4. Benda-benda 
sekitar 
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5. Memahami makna teks tulis fungsional  dan esei pendek 
sederhana  berbentuk descriptive dan recount  yang 
berkaitan dengan lingkungan sekitar 
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 Membaca nyaring 
bermakna teks 
tulis fungsional 
dan  esei 
berbentuk 
descriptive dan 
recount  pendek 
dan sederhana 
dengan ucapan, 
tekanan dan 
intonasi yang 
berterima yang 
berkaitan dengan 
lingkungan 
sekitar 
 Merespon makna 
dalam teks tulis 
fungsional 
pendek sederhana 
secara akurat 
lancar dan 
berterima yang 
berkaitan dengan 
lingungan sekitar 
         1. Teks fungsional        
              pendek berupa 
              - Undangan 
              - pesan singkat 
         2. Tata Bahasa 
              - Request 
         3. Kosa kata 
              - kata terkait – 
               tema                          
                dan jenis teks 
         4. UngkapanBaku 
           - Don’t be late ! 
           - Don’t miss it ! 
 
1. Teks fungsional 
pendek berupa:  
 Undangan  
    Contoh : 
    Dandi,  
    Please come  
     to our meeting  
    Day : Saturday 
    Date:March 
1st,2008 
    Time : 10.00 
    Place : Osis Reuni     
    Don’t be late !  
                   Budy 
                   Secretary 
 
 Pesan Singkat  
   Lia,  
   I’m out for shopping     
   your meal is in     
   refrigerator 
                          Mom 
 
2. Teks esei berbentuk 
descriptif dan recount 
 
 
 
 
 
 
1. Brain storming 
tentang berbagai 
hal terkait teks 
fungsional 
pendek 
berbentuk 
“undangan” 
/pesan pendek 
2. Mendengarkan 
undangan yang 
dibacakan oleh 
guru/teman 
3. membaca 
nyaring teks 
fungsioanl 
pendek tentang 
undangan/pesan 
pendek 
4. menjawab 
pertanyaan 
tentang isi teks 
fungsional 
pendek 
“undangan” 
/pesan pendek 
5. Menyebutkan 
tujuan 
komunikatif teks 
fungsional 
pendek 
“undangan” 
/pesan pendek 
6. Menjwab 
pertanyaan 
tentang ciri 
kebahasaan teks 
fungsional 
 Membaca dengan 
nyaring dan 
bermakna teks 
fungsional 
pendek                                                      
 Mengidentifikasi 
berbagai 
informasi dalam 
teks fungsional 
pendek  
 
 
 
 Mengidentifikasi 
fungsi sosial teks 
fungsional 
pendek 
Mengidentifikasi 
ciri kebahasaan 
teks fungsional 
pendek  
 
 
 
 
 
 
 
 
 
 
 
 
 
Tes lisan 
 
 
 
Tes tertulis 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Membaca 
nyaring 
 
 
1. Melengkapi 
 
 
 
2. Pilihan ganda 
       
 
 
3. Uraian 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Read the the text 
aloud and 
clearly. 
 
1. Complete the   
    test using 
correct    
    words  
 
2. Choose the    
    correct answer   
 
 
3. Answer the   
    following     
    questions based       
    on the text 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
6 x 40 menit 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
1. Buku teks 
yang relevan 
 
2. Gambar 
terkait 
tema/topik 
 
3. Benda-benda 
sekitar 
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Merespon makna 
dan langkah 
retorika dalam 
esei pendek 
sederhana secara 
akurat, lancar dan 
berterima  yang 
berkaitan dengan 
lingkungan 
sekitar dalam teks 
berbentuk 
descriptive dan 
recount 
 
 
 
 
 
 
 
1. Teks tulis 
berbentuk  
    descriptive dan    
    recount 
 Makna gagasan 
 Makna tekstual 
dalam teks 
descriptive dan 
recount 
2. Langkah retorika 
teks  
   descriptive dan  
   recount 
3. Tujuan komunikatif 
teks descriptive dan 
recount 
4. Ciri kebahasaan 
teks descriptive dan 
recount 
                     
pendek 
“undangan” 
/pesan pendek 
 
1. Tanya jawab 
berbagai hal 
terkait 
tema/topik 
bacaan 
2. Review 
kosakata dan 
tatabahasa 
terkait jenis teks 
descriptive/reco
unt 
3. Membaca teks 
descriptive/reco
unt 
4. Menjawab 
pertanyaan 
tentang 
informasi yang 
terdapat dalam 
teks 
5. Menjawab 
pertanyaan 
tentang tujuan 
komunikatif 
tdan langkah 
retorika teks 
descriptive / 
recount 
6. Menyebutkan 
ciri-ciri 
kebahasaan teks 
yang dibaca 
7. Membaca 
nyaring dan 
bermakna teks 
descriptive / 
recount 
 
 
 
1. Menjawab mau tau   
  pertanyaan tentang 
: 
3. Makna gagasan 
4. Makna tekstual 
dalam teks 
descriptive dan 
recount 
5. Langkah retorika 
teks descriptive 
dan recount 
6. Tujuan 
komunikatif teks 
descriptive dan 
recount 
7. Ciri kebahasaan 
teks descriptive 
dan recount 
8. Membaca nyaring       
teks descriptive 
dan     recount. 
 
 
 
Tes tulis 
 
 
 
 
 
 
 
 
 
 
 
 
Tes lisan 
 
 
 
PG 
 
 
 
T / F 
 
 
 
 
 
 
 
 
Membaca 
nyaring 
 
 
 
 
 
 
 
 
1. Choose the best   
    option based on       
    the text. 
 
2. State whether    
    the statements    
    are TRU or     
    FALSE. 
 
3. Answer the 
questions 
 
Read the text 
aloud. 
 
 
 
 
4 x 40 menit 
 
 
1. Buku teks 
yang 
relevan 
2. Koran/maja
lah 
3. Gambar 
peristiwa/te
mpat 
4. Lingkunga
n sekitar 
 
 Karakter siswa yang diharapkan :  Dapat dipercaya ( Trustworthines) 
Rasa hormat dan perhatian ( respect ) 
Tekun ( diligence ) 
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6.  Mengungkapkan  makna dalam teks tulis fungsional dan esei 
pendek sederhana berbentuk descriptive, dan recount untuk 
berinteraksi dengan lingkungan sekitar 
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6.1. Mengungkapkan 
makna dalam 
bentuk teks tulis 
fungsional 
pendek 
sederhana 
dengan 
menggunakan 
ragam bahasa 
tulis secara 
akurat, lancar 
dan berterima 
untuk 
berinteraksi 
dengan 
lingkungan 
sekitar 
 
 
 
 
 
 
6.2. Mengungkapkan 
makna dan 
langkah retorika 
dalam esei 
pendek 
sederhana 
dengan 
menggunakan 
ragam bahasa 
tulis secara 
akurat, lancar 
dan berterima  
untuk 
berinteraksi 
dengan 
lingkungan 
sekitar dalam  
teks berbentuk 
descriptive dan 
recount 
 
 
1. Teks fungsional        
     pendek berupa : 
 Undangan                          
 Pengumuman                 
 Pesan Singkat 
2. Tata Bahasa 
 Kalimat 
sederhana 
    - mengundang 
    - mengumumkan 
    - menyampaikan     
      pesan 
3.Kosa kata  
     - Kata terkait tema     
       dan jenis teks 
4.Tanda baca 
5. Spelling 
 
 
1. Teks rumpang    
    berbentuk                           
   - descriptive                      
   - recount 
2.  Tata bahasa 
     Kalimat sederhana 
  - Simpel present 
tense 
  - Simpel past tense 
  - past cont tense 
3. Kosa kata  
   - kata terkait tema 
dan  
     jenis teks 
   - kata penghubung 
     and, then, after 
that,  
1. Tanya jawab 
berbagai hal terkait 
tema/topik teks 
fungsional yang 
akan dibahas 
2. Penguatan kembali 
kosakata dan tata 
bahasa terkait jenis 
teks fungsional  
3. Menulis kalimat 
sederhana terkait 
jenis teks 
4. Menulis teks 
fungsional pendek 
berdasarkan konteks 
 
 
 
 
 
 
 
1. Review 
ungkapan-
ungkapan yang 
terkait jenis teks 
descriptive dan 
recount. 
2. Menulis kalimat 
yang berdasarkan 
yang terkait jenis 
teks descriptive 
dan recount 
gambar/realia. 
3. Melengkapi 
rumpang dalam 
teks descriptif dan 
recount dengan 
kata yang tepat. 
4. Menyusun 
kalimat acak 
menjadi teks 
1. Melengkapi 
rumpang teks 
fungsional 
pendek 
2. Meyusun 
kata menjadi 
teks 
fungsional 
yang 
bermakna 
3. Menulis teks 
fungsional 
pendek 
 
 
 
 
 
 
 
 
 
1. Melengkapi 
rumpang teks 
essai pendek 
berbentuk 
descriptive  
 
2. Menyusun 
kalimat menjadi 
teks yang 
bermakna dalam 
bentuk 
descriptivedan 
recount.  
 
3. Menulis teks essai 
dalam bentuk  
         a. descriptive 
dan   
             recount . 
 
 
 
 
 
 
 
 
 
Tes tulis 
 
 
 
 
 
 
 
 
 
 
Tes tulis 
 
 
 
 
Tes tulis 
 
 
 
 
 
 
Tes tulis 
 
 
Melengkapi 
rumpang 
 
 
Menyusun kata 
acak 
 
 
 
Essay 
 
 
 
 
 
 
 
 
 
 
1. Completion 
 
 
 
 
2. Jumbled    
     sentences 
 
 
 
 
 
3. Essay 
 
1. Complete the 
following senten-
ce / text using 
suitable word / 
words 
2. Arrange the word 
into good senten-
ces. 
3. Write simple sen-
tences based on 
the situation given 
4. Write an invita-
tion/ an announ-
cement / messa-ge 
based on the 
situation given. 
 
 
 
 
 
 
1. Complete the   
    paragraph using    
    the suitable  
    words. 
 
2.Rearrange the  
   Following    
   sentences 
   correctly. 
 
 
 
3.Write  an essay   
   a. describing    
       something or a     
       certain place. 
   
4 x 40 menit 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
4 x 40 menit 
1. Buku teks 
yang 
relevanConto
h undangan, 
pengumuman, 
SMS 
2. Gambar yang 
relevan 
 
 
 
 
 
 
 
 
 
 
 
 
 
1. Buku teks 
yang relevan 
 
2. Gambar 
terkait 
tema/topik 
 
3. Benda-benda 
sekitar 
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      before dsb 
4. Tanda Baca, 
Spelling 
descriptif dan 
recount yang 
terpadu. 
5. Membuat draft 
teks descriptive 
dan recount 
secara mandiri. 
6. Mengekspos teks 
descriptive dan 
recount yang 
ditulis di kelas. 
 
 
          
   b. Telling what  
       you did last  
       Sunday 
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